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School Board Approval
A "Record School Board Approval Date" tracking event has not been added this plan. Add this
tracking event with the board approval date in the notes field to update this section.

SIP Authority
Section 1001.42(18), Florida Statutes (F.S.), requires district school boards to annually approve and
require implementation of a new, amended, or continuation SIP for each school in the district which
has a school grade of D or F; has a significant gap in achievement on statewide, standardized
assessments administered pursuant to s. 1008.22 by one or more student subgroups, as defined in
the federal Elementary and Secondary Education Act (ESEA), 20 U.S.C. s. 6311(b)(2)(C)(v)(II); has
not significantly increased the percentage of students passing statewide, standardized assessments;
has not significantly increased the percentage of students demonstrating Learning Gains, as defined
in s. 1008.34, and as calculated under s. 1008.34(3)(b), who passed statewide, standardized
assessments; has been identified as requiring instructional supports under the Reading Achievement
Initiative for Scholastic Excellence (RAISE) program established in s. 1008.365; or has significantly
lower graduation rates for a subgroup when compared to the state’s graduation rate. Rule
6A-1.098813, Florida Administrative Code (F.A.C.), requires district school boards to approve a SIP
for each Department of Juvenile Justice (DJJ) school in the district rated as Unsatisfactory.
Below are the criteria for identification of traditional public and public charter schools pursuant to the
Every Student Succeeds Act (ESSA) State plan:

ADDITIONAL TARGET SUPPORT AND IMPROVEMENT (ATSI)

A school not identified for CSI or TSI, but has one or more subgroups with a Federal Index
below 41%.

TARGETED SUPPORT AND IMPROVEMENT (TSI)

A school not identified as CSI that has at least one consistently underperforming subgroup with
a Federal Index below 32% for three consecutive years.

COMPREHENSIVE SUPPORT AND IMPROVEMENT (CSI)

A school can be identified as CSI in any of the following four ways:
1. Have an overall Federal Index below 41%;
2. Have a graduation rate at or below 67%;
3. Have a school grade of D or F; or
4. Have a Federal Index below 41% in the same subgroup(s) for 6 consecutive years.
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ESEA sections 1111(d) requires that each school identified for ATSI, TSI or CSI develop a support
and improvement plan created in partnership with stakeholders (including principals and other school
leaders, teachers and parents), is informed by all indicators in the State’s accountability system,
includes evidence-based interventions, is based on a school-level needs assessment, and identifies
resource inequities to be addressed through implementation of the plan. The support and
improvement plans for schools identified as TSI, ATSI and non-Title I CSI must be approved and
monitored by the school district. The support and improvement plans for schools identified as Title I,
CSI must be approved by the school district and Department. The Department must monitor and
periodically review implementation of each CSI plan after approval.
The Department's SIP template in the Florida Continuous Improvement Management System (CIMS),
https://cims2.floridacims.org, meets all state and rule requirements for traditional public schools and
incorporates all ESSA components for a support and improvement plan required for traditional public
and public charter schools identified as CSI, TSI and ATSI, and eligible schools applying for Unified
School Improvement Grant (UniSIG) funds.
Districts may allow schools that do not fit the aforementioned conditions to develop a SIP using the
template in CIMS.
The responses to the corresponding sections in the Department’s SIP template may address the
requirements for:

1. Title I schools operating a schoolwide program (SWD), pursuant to ESSA, as amended, Section
1114(b); and

2. Charter schools that receive a school grade of D or F or three consecutive grades below C,
pursuant to Rule 6A-1.099827, F.A.C. The chart below lists the applicable requirements.

SIP SECTIONS TITLE I SCHOOLWIDE
PROGRAM

CHARTER
SCHOOLS

I.A: School Mission/Vision 6A-1.099827(4)(a)(1)

I.B-C: School Leadership, Stakeholder
Involvement & SIP Monitoring ESSA 1114(b)

I.E: Early Warning System ESSA 1114(b)(7)(A)(iii)(III) 6A-1.099827(4)(a)(2)

II.A-E: Data Review 6A-1.099827(4)(a)(2)

III.A: Data Analysis/Reflection ESSA 1114(b)(6) 6A-1.099827(4)(a)(4)

III.B, IV: Area(s) of Focus ESSA 1114(b)(7)(A)(i-iii)

V: Title I Requirements
ESSA 1114(b)(2, 4-5),
(7)(A)(iii)(I-V)-(B)
ESSA 1116(b-g)

Note: Charter schools that are also Title I must comply with the requirements in both columns.

Purpose and Outline of the SIP
The SIP is intended to be the primary artifact used by every school with stakeholders to review data,
set goals, create an action plan and monitor progress. The Department encourages schools to use
the SIP as a "living document" by continually updating, refining and using the plan to guide their work
throughout the year. The printed version in CIMS represents the SIP as of the "Printed" date listed in
the footer.
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I. School Information

A. School Mission and Vision
Provide the school's mission statement

The mission of Goulds Elementary School is to cultivate an environment that nurtures and enhances
children's critical thinking skills. By involving the administration, professional staff, community leaders,
and stakeholders, the school aims to create a challenging curriculum that aligns with district and state
standards in key subjects such as literacy, mathematics, science, and social studies. The ultimate
goal of the school is to shape students into responsible and productive citizens who possess not only
academic knowledge but also possess civic virtue and moral character. These qualities are deemed
essential for leading purposeful lives in our rapidly evolving society. Goulds Elementary School is
dedicated to providing programs and opportunities that empower students to become independent
thinkers and problem solvers, equipping them with the necessary tools and values to thrive in an
everchanging world.

Provide the school's vision statement

The vision of Goulds Elementary is rooted in the belief that every student deserves a positive and
nurturing environment in which they can flourish and reach their highest potential. It is a place where
students are encouraged and empowered to strive towards their goals and achieve success
in all areas of their lives. The school recognizes that education goes beyond academics and aims to
provide a well-rounded foundation for its students. In addition to fostering academic excellence,
Goulds Elementary is committed to instilling values such as empathy, respect, and responsibility,
essential for becoming productive and conscientious citizens in the 21st century. The school
recognizes that the world is constantly evolving, and preparing students for the challenges and
opportunities of the future is of utmost importance. By equipping students with essential skills such as
critical thinking, problem-solving, collaboration, and adaptability, Goulds Elementary ensures that its
students are well-prepared to thrive in an ever-changing world. The vision of Goulds Elementary is
not just about academic achievement but also about creating a community where students feel
supported, valued, and inspired to become the best versions of themselves.

B. School Leadership Team
School Leadership Team
For each member of the school leadership team, enter the employee name, and identify the position
title and job duties/responsibilities as they relate to SIP implementation for each member of the
school leadership team.
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Leadership Team Member #1
Employee's Name
Celethia Passmore - Mack

Position Title
Principal

Job Duties and Responsibilities

The duties and responsibilities of a school principal are multifaceted and crucial to an educational
institution's overall functioning and success.
Firstly, a principal is responsible for providing strong leadership and guidance to the entire school
community. They must establish a clear vision and set goals aligning with the school's mission,
ensuring all staff, teachers, and students work towards a common objective. Moreover, the principal
creates a positive, inclusive school culture that fosters a safe and nurturing learning environment.
This involves promoting respect, tolerance, and fairness among students and staff and addressing
disciplinary issues. Additionally, a principal plays a vital role in recruiting, hiring, and supervising
teachers and staff members. They must ensure that the school has a qualified and dedicated team in
place and provide ongoing professional development opportunities to enhance the skills and
knowledge of educators. Principals are also responsible for evaluating teacher performance and
providing constructive feedback to promote continuous improvement. Furthermore, a principal serves
as a liaison between the school and the wider community, forging partnerships with parents, local
organizations, and other stakeholders. They must effectively communicate with parents, informing
them about school policies, events, and their child's progress. Principals also collaborate with
community leaders to create opportunities for students, such as internships, mentorship programs,
and extracurricular activities.

Financial management is another critical responsibility of a school principal. Moreover, a principal is
the chief advocate for the school and its students. They must actively engage with local education
authorities, advocating for necessary resources, policy changes, and educational reforms that benefit
the school community. This advocacy role is crucial in shaping educational policies and ensuring the
school has the resources to provide quality education. Principals also play a key role in ensuring
compliance with government regulations and educational standards, including overseeing
standardized testing and curriculum implementation.

Lastly, a principal is responsible for crisis management and ensuring the safety and security of
students, staff, and the school premises. They must
develop and implement emergency preparedness plans, conduct regular safety drills, and promptly
address security concerns. Principals must also handle sensitive issues and conflicts within the
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school community, ensuring that they are resolved in a fair and equitable manner. The duties and
responsibilities of a school principal are vast and require a diverse skill set. From providing leadership
and vision to managing finances, promoting a positive school culture, and advocating for the school
community's needs, principals are instrumental in creating an environment conducive to learning and
growth. Their dedication and commitment are essential in shaping the future of students and ensuring
the success of the entire school community.

Leadership Team Member #2
Employee's Name
Yvonne Sanchez

Position Title
Assistant Principal

Job Duties and Responsibilities

The duties and responsibilities of an assistant principal are vital to the smooth functioning of a school.
Assistant principals are crucial in supporting the principal in various administrative tasks and ensuring
a conducive learning environment for students. One of their primary responsibilities is to assist the
principal in managing the school's day-to-day operations. This includes supervising teachers and
staff, addressing disciplinary issues, and handling student concerns. Assistant principals collaborate
with teachers to develop and implement effective educational programs and curricula. They also
evaluate teachers' performance and provide guidance and support for professional growth.
Additionally, assistant principals are responsible for overseeing student activities and ensuring the
safety and well-being of students. They work closely with parents and community members to foster a
positive school culture and maintain effective communication channels. Furthermore, assistant
principals are involved in strategic planning and policy development to improve the school's overall
quality of education. Overall, the duties and responsibilities of an assistant principal are diverse and
multifaceted, requiring strong leadership, organizational, and interpersonal skills to effectively
contribute to the school's and its students' success.

Leadership Team Member #3
Employee's Name
Lawanda Perry

Position Title
Counselor

Job Duties and Responsibilities

The duties and responsibilities of a counselor are crucial in providing support and guidance to
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individuals in need. A counselor's primary responsibility is establishing a safe and trusting
environment where clients can freely express their thoughts, emotions, and concerns. They are
trained professionals with strong interpersonal skills and the ability to actively listen and empathize
with their clients. Counselors must assess and evaluate their clients' mental, emotional, and
psychological well-being and develop appropriate treatment plans tailored to their needs. They may
utilize various therapeutic techniques and interventions to help clients navigate multiple challenges,
such as personal issues, relationship problems, trauma, addiction, or mental health disorders.
Moreover, counselors are vital in promoting mental health awareness and education within
communities. They may organize workshops, seminars, or support groups to provide information and
resources to individuals struggling with mental health concerns.

Additionally, counselors must maintain confidentiality and adhere to ethical and professional
standards. They must also continuously engage in professional development activities to stay
updated with the latest research, techniques, and best practices in the field. Overall, counselors'
duties and responsibilities revolve around providing compassionate and practical support to
individuals in need, helping them overcome their challenges, and promoting their overall well-being.

Leadership Team Member #4
Employee's Name
Toi Scott

Position Title
Instructional Reading Coach

Job Duties and Responsibilities

The duties and responsibilities of a reading coach are multifaceted and crucial to developing practical
reading skills in students. First and foremost, a reading coach is responsible for providing guidance
and support to teachers and students in reading instruction. They collaborate with teachers to design
and implement effective reading strategies, instructional materials, collaborative planning, and
assessment tools. Additionally, a reading coach is responsible for staying current with the latest
research and best practices in reading instruction to provide teachers with the most current and
effective techniques. Another essential duty of a reading coach is to conduct walkthroughs and
assessments of teachers and students to identify areas of improvement and provide constructive
feedback. They also play a vital role in planning and delivering professional development workshops
and training sessions for teachers, helping them enhance their knowledge and skills in teaching
reading. Furthermore, a reading coach must work closely with parents and families to foster a
supportive home environment for reading by providing resources and strategies that can be
implemented outside the classroom. Lastly, a reading coach is responsible for monitoring student
progress and analyzing data to identify trends and areas for improvement and then developing
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targeted interventions to address those needs. Overall, the duties and responsibilities of a reading
coach are focused on empowering teachers, supporting students, and fostering a love for reading that
will last a lifetime.

Leadership Team Member #5
Employee's Name
Jennifer Herrera

Position Title
Instructional Math Coach

Job Duties and Responsibilities

The duties and responsibilities of a math coach are multifaceted and crucial to developing practical
reading skills in students. First and foremost, a math coach is responsible for providing guidance and
support to teachers and students in reading instruction. They collaborate with teachers to design and
implement effective math strategies, instructional materials, collaborative planning, and assessment
tools. Additionally, a math coach is responsible for staying current with the latest research and best
practices in reading instruction to provide teachers with the most current and effective techniques.
Another essential duty of a math coach is to conduct walkthroughs and assessments of teachers and
students to identify areas of improvement and provide constructive feedback. They also play a vital
role in planning and delivering professional development workshops and training sessions for
teachers, helping them enhance their knowledge and skills in teaching math.

Leadership Team Member #6
Employee's Name
Diane Smith

Position Title
Math & Science Instructional Coach

Job Duties and Responsibilities

The Science Instructional Coach will support teachers in implementing research-based instructional
strategies. The Coach will work directly with school teachers to support rigorous, standards-based,
inquiry-centered science teaching. The coach will provide collaborative and one-on-one instructional
coaching and facilitate related professional development. The Coach will work with administrators and
teachers to align their work with district priorities. The Coach will focus on enhancing teachers’
abilities to provide instruction that builds students’ understanding of content knowledge and
application, is academically rigorous, addresses the curriculum standards, and enhances students’
engagement and ownership of their learning. The coach will systematically organize, maintain, and
disseminate materials, information, and resources for hands-on science instruction. In addition, as a
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member of a professional coaching community, the Science Instructional Coach will participate in
professional development and inquiry into his or her own practice and perform system-wide duties as
assigned.

The duties and responsibilities of a math coach are multifaceted and crucial to developing practical
reading skills in students. First and foremost, a math coach is responsible for providing guidance and
support to teachers and students in reading instruction. They collaborate with teachers to design and
implement effective math strategies, instructional materials, collaborative planning, and assessment
tools. Additionally, a math coach is responsible for staying current with the latest research and best
practices in reading instruction to provide teachers with the most current and effective techniques.
Another essential duty of a math coach is to conduct walkthroughs and assessments of teachers and
students to identify areas of improvement and provide constructive feedback. They also play a vital
role in planning and delivering professional development workshops and training sessions for
teachers, helping them enhance their knowledge and skills in teaching math.
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C. Stakeholder Involvement and Monitoring
Stakeholder Involvement and SIP Development
Describe the process for involving stakeholders [including the school leadership team, teachers and
school staff, parents, students (mandatory for secondary schools) and families, and business or
community leaders] and how their input was used in the SIP development process. (ESEA
1114(b)(2))

Note: If a School Advisory Council is used to fulfill these requirements, it must include all required
stakeholders.

The process for involving stakeholders in the School Improvement Plan (SIP) development process is
crucial for ensuring that the plan reflects the needs and priorities of the entire school community. To
begin with, the school leadership team plays a central role in engaging stakeholders. They are
responsible for initiating conversations and creating opportunities for participation. This can be done
through regular meetings, workshops, or focus groups where stakeholders can express their
thoughts, concerns, and ideas. The input of teachers and school staff is precious as they have
firsthand knowledge of the school's strengths and areas for improvement. Their expertise and insights
help shape the goals and strategies outlined in the SIP. Involving parents is equally important, as they
bring a unique perspective and can provide valuable feedback regarding their child's education.
Schools can organize parent meetings and surveys or establish parent advisory committees to
ensure their input is incorporated into the SIP. In the case of secondary schools, involving students in
the process is mandatory. Their voices are essential as they experience and navigate the school
environment daily. Their input can be gathered through student surveys, focus groups, or student-led
discussions. Additionally, engaging business or community leaders is crucial for fostering
partnerships supporting the school's improvement efforts. These leaders can provide resources,
expertise, and guidance to help align the SIP with the community's needs.

Ultimately, the input gathered from all stakeholders is carefully considered and integrated into the SIP
development process. This inclusive approach ensures that the plan is comprehensive, reflective of
the diverse perspectives within the school community, and ultimately more likely to result in
meaningful and sustainable improvements in educational outcomes.

SIP Monitoring
Describe how the SIP will be regularly monitored for effective implementation and impact on
increasing the achievement of students in meeting the state academic standards, particularly for
those students with the greatest achievement gap. Describe how the school will revise the plan with
stakeholder feedback, as necessary, to ensure continuous improvement. (ESEA 1114(b)(3))

The involvement of stakeholders in creating the School Improvement Plan (SIP) is vital to ensure that
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the plan mirrors the needs and priorities of the entire school community. The school leadership team
is at the forefront of stakeholder engagement, tasked with sparking dialogues and creating avenues
for involvement. This can be achieved through routine meetings, workshops, or focus groups where
stakeholders can voice their opinions, worries, and suggestions. The contributions of teachers and
school staff are invaluable, given their direct experience with the school’s strengths and areas
needing enhancement. Their expertise and insights contribute to forming the SIP’s goals and
strategies. Parental involvement is equally crucial as they offer a unique viewpoint and can give
insightful feedback about their child’s education. Schools can facilitate parent meetings and surveys
or form parent advisory committees to ensure their feedback is included in the SIP. For secondary
schools, student participation in the process is compulsory. Their voices are vital as they daily
experience and navigate the school environment. Their feedback can be collected through student
surveys, focus groups, or student-led discussions. Moreover, the involvement of business or
community leaders is essential for building partnerships that support the school’s improvement
initiatives. These leaders can offer resources, expertise, and guidance to help align the SIP with the
community’s needs. In the end, the feedback gathered from all stakeholders is thoughtfully
considered and incorporated into the SIP development process. This inclusive method ensures that
the plan is thorough, reflects the diverse viewpoints within the school community, and is ultimately
more likely to lead to significant and lasting improvements in educational outcomes.

Revising the school improvement plan typically involves several vital steps to ensure it addresses the
current needs and goals of the school community. Continuous monitoring of progress toward the
goals is essential. This includes regular reviews of data and feedback from stakeholders to make
necessary adjustments. Based on the evaluation, the plan is revised to address any new challenges
or to refine strategies that are not working as expected by the stakeholders.
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D. Demographic Data
2024-25 STATUS
(PER MSID FILE)

ACTIVE

SCHOOL TYPE AND GRADES SERVED
(PER MSID FILE)

ELEMENTARY
PK-5

PRIMARY SERVICE TYPE
(PER MSID FILE)

K-12 GENERAL EDUCATION

2023-24 TITLE I SCHOOL STATUS NO

2023-24 MINORITY RATE 97.9%

2023-24 ECONOMICALLY DISADVANTAGED (FRL) RATE 100.0%

CHARTER SCHOOL NO

RAISE SCHOOL YES

2023-24 ESSA IDENTIFICATION
*UPDATED AS OF 7/25/2024

CSI

ELIGIBLE FOR UNIFIED SCHOOL IMPROVEMENT GRANT
(UNISIG)

2023-24 ESSA SUBGROUPS REPRESENTED
(SUBGROUPS WITH 10 OR MORE STUDENTS)
(SUBGROUPS BELOW THE FEDERAL THRESHOLD ARE
IDENTIFIED WITH AN ASTERISK)

STUDENTS WITH DISABILITIES
(SWD)*

ENGLISH LANGUAGE LEARNERS
(ELL)

BLACK/AFRICAN AMERICAN
STUDENTS (BLK)*

HISPANIC STUDENTS (HSP)
ECONOMICALLY DISADVANTAGED

STUDENTS (FRL)*

SCHOOL GRADES HISTORY
*2022-23 SCHOOL GRADES WILL SERVE AS AN
INFORMATIONAL BASELINE.

2023-24: D
2022-23: C*
2021-22: A
2020-21:
2019-20: C
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E. Early Warning Systems

1. Grades K-8
Current Year 2024-25
Using 2023-24 data, complete the table below with the number of students by current grade level that
exhibit each early warning indicator listed:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 1 12 21 12 11 10 67

One or more suspensions 1 3 2 2 4 4 16

Course failure in English Language Arts (ELA) 0 1 7 18 16 3 45

Course failure in Math 0 0 9 25 13 6 53

Level 1 on statewide ELA assessment 0 0 0 10 29 28 67

Level 1 on statewide Math assessment 0 0 0 7 21 26 54

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades
K-3)

2 27 44 45 118

Number of students with a substantial mathematics defined
by Rule 6A-6.0533, F.A.C. (only applies to grades K-4)

2 17 14 15 8 56

Current Year 2024-25
Using the table above, complete the table below with the number of students by current grade level
that have two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 2 18 24 35 40 33 152

Current Year 2024-25
Using the table above, complete the table below with the number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 2 1 3 10 0 0 16

Students retained two or more times 0 0 0 2 1 1 4
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Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by grade level that exhibited each early warning indicator:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Absent 10% or more school days 80 67 72 80 76 74 449

One or more suspensions 3 1 4 3 3 5 19

Course failure in ELA 11 15 8 5 39

Course failure in Math 7 18 10 2 3 40

Level 1 on statewide ELA assessment 13 25 26 64

Level 1 on statewide Math assessment 16 32 37 85

Number of students with a substantial reading deficiency as
defined by Rule 6A-6.053, F.A.C. (only applies to grades
K-3)

19 24 43 31 213

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students by current grade level that had two or more early warning indicators:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Students with two or more indicators 3 12 16 19 28 32 110

Prior Year (2023-24) As Last Reported (pre-populated)
The number of students retained:

INDICATOR
GRADE LEVEL

TOTAL
K 1 2 3 4 5 6 7 8

Retained students: current year 4 8 1 4 1 18

Students retained two or more times 1 2 5 8
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2. Grades 9-12 (optional)

This section intentionally left blank because it addresses grades not taught at this school or
the school opted not to include data for these grades.
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II. Needs Assessment/Data Review (ESEA Section 1114(b)(6))
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A
. ESSA

 School, D
istrict, State C
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parison
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†
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D
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†
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TE

†

ELA Achievem
ent *

30
63

57
52

60
53

57
62

56

ELA G
rade 3 Achievem

ent **
15

63
58

61
60

53

ELA Learning G
ains

41
64

60
72

ELA Learning G
ains Low

est 25%
46

62
57

67

M
ath Achievem

ent *
41

69
62

51
66

59
54

58
50

M
ath Learning G

ains
50

65
62

76

M
ath Learning G

ains Low
est 25%

50
58

52
74

Science Achievem
ent *

28
61

57
37

58
54

58
64

59

Social Studies Achievem
ent *

71
64

G
raduation R

ate
53

50

M
iddle School Acceleration

63
52

C
ollege and C

areer R
eadiness

80

ELP Progress
55

64
61

63
63

59
54

*In cases w
here a school does not test 95%

 of students in a subject, the achievem
ent com

ponent w
ill be different in the Federal Percent of Points

Index (FPPI) than in school grades calculation.
**G

rade 3 ELA Achievem
ent w

as added beginning w
ith the 2023 calculation.

†
D

istrict and State data presented here are for schools of the sam
e type: elem

entary, m
iddle, high school, or com

bination.
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B. ESSA School-Level Data Review (pre-populated)

2023-24 ESSA FPPI

ESSA Category (CSI, TSI or ATSI) CSI

OVERALL FPPI – All Students 40%

OVERALL FPPI Below 41% - All Students Yes

Total Number of Subgroups Missing the Target 3

Total Points Earned for the FPPI 356

Total Components for the FPPI 9

Percent Tested 99%

Graduation Rate

ESSA OVERALL FPPI HISTORY

2023-24 2022-23 2021-22 2020-21 2019-20* 2018-19 2017-18

40% 53% 64% 35% 49% 44%

* Pursuant to Florida Department of Education Emergency Order No. 2020-EO-1 (PDF), spring K-12 statewide assessment
test administrations for the 2019-20 school year were canceled and accountability measures reliant on such data were not
calculated for the 2019-20 school year. In April 2020, the U.S. Department of Education provided all states a waiver to keep
the same school identifications for 2019-20 as determined in 2018-19 due to the COVID-19 pandemic.
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C. ESSA Subgroup Data Review (pre-populated)

2023-24 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

28% Yes 1 1

English
Language
Learners

50% No

Black/African
American
Students

30% Yes 1 1

Hispanic
Students

45% No

Economically
Disadvantaged

Students
36% Yes 1

2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

61% No

English
Language
Learners

63% No
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2022-23 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Black/African
American
Students

43% No

Hispanic
Students

59% No

Economically
Disadvantaged

Students
52% No

2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Students With
Disabilities

61% No

English
Language
Learners

72% No

Native American
Students

Asian Students

Black/African
American
Students

61% No
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2021-22 ESSA SUBGROUP DATA SUMMARY

ESSA
SUBGROUP

FEDERAL
PERCENT OF

POINTS INDEX

SUBGROUP
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 41%

NUMBER OF
CONSECUTIVE

YEARS THE
SUBGROUP IS
BELOW 32%

Hispanic
Students

66% No

Multiracial
Students

Pacific Islander
Students

White Students

Economically
Disadvantaged

Students
64% No
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D
. A

ccountability C
om

ponents by Subgroup
Each “blank” cell indicates the school had less than 10 eligible students w

ith data for a particular com
ponent and w

as not calculated for
the school. (pre-populated)
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Y SU
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3 ELA
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SC
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A
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.
M

S
A

C
C

EL.

G
R

A
D

R
A

TE
2022-23

C
&

C
A

C
C

EL
2022-23

ELP
PR

O
G

R
ESS

All Students
30%

15%
41%

46%
41%

50%
50%

28%
55%

Students W
ith

D
isabilities

18%
6%

32%
28%

40%
40%

33%

English
Language
Learners

27%
50%

64%
41%

65%
55%

Black/African
Am

erican
Students

27%
9%

31%
23%

39%
43%

44%
26%

H
ispanic

Students
28%

25%
46%

69%
44%

54%
35%

55%

Econom
ically

D
isadvantaged

Students
26%

10%
37%

47%
36%

44%
50%

22%
54%
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2022-23 A
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TE
2021-22

C
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EL
2021-22

ELP
PR

O
G

R
ESS

All Students
52%

61%
51%

37%
63%

Students W
ith

D
isabilities

59%
58%

66%
61%

English
Language
Learners

59%
64%

64%
64%

Black/African
Am

erican
Students

45%
62%

44%
20%

H
ispanic

Students
61%

61%
56%

52%
63%

Econom
ically

D
isadvantaged

Students
48%

57%
44%

28%
83%
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All Students
57%

72%
67%

54%
76%

74%
58%

54%

Students W
ith

D
isabilities

63%
61%

45%
57%

73%
70%

55%

English
Language
Learners

55%
92%

65%
92%

54%

N
ative

Am
erican

Students

Asian
Students

Black/African
Am

erican
Students

54%
68%

70%
44%

69%
62%

H
ispanic

Students
58%

78%
61%

83%
73%

53%
54%

M
ultiracial

Students

Pacific
Islander
Students

W
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Students
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D
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56%

71%
65%

53%
75%

74%
60%
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E. Grade Level Data Review – State Assessments (pre-
populated)
The data are raw data and include ALL students who tested at the school. This is not school grade
data. The percentages shown here represent ALL students who received a score of 3 or higher on
the statewide assessments.

An asterisk (*) in any cell indicates the data has been suppressed due to fewer than 10 students
tested or all tested students scoring the same.

2023-24 SPRING

SUBJECT GRADE SCHOOL DISTRICT SCHOOL -
DISTRICT STATE SCHOOL -

STATE
Ela 3 14% 56% -42% 55% -41%

Ela 4 28% 55% -27% 53% -25%

Ela 5 31% 56% -25% 55% -24%

Math 3 43% 65% -22% 60% -17%

Math 4 41% 62% -21% 58% -17%

Math 5 31% 59% -28% 56% -25%

Science 5 23% 53% -30% 53% -30%
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III. Planning for Improvement

A. Data Analysis/Reflection (ESEA Section 1114(b)(6))
Answer the following reflection prompts after examining any/all relevant school data sources.

Most Improvement
Which data component showed the most improvement? What new actions did your school take in this
area?

According to the 2023-2024 FAST PM3 data, there were no improvements to the school's data when
compared to the 2022-2023 FAST PM3 data.

Lowest Performance
Which data component showed the lowest performance? Explain the contributing factor(s) to last
year's low performance and discuss any trends.

According to the 2023-2024 FAST PM3 data, the data component that exhibited the lowest
performance is ELA Grade 3, with a score of 15% proficiency compared to the state average of 55%
and the district average of 56%. Based on the data and contributing factors, third-grade teachers'
inconsistency throughout the year led to a lack of fidelity in interventions and effective Tier 1
instruction. To address this, we will implement interventions with fidelity and provide support to
teachers through instructional coaching. In addition, teacher absence played a role in students feeling
inadequate and confidence to perform well.

Greatest Decline
Which data component showed the greatest decline from the prior year? Explain the factor(s) that
contributed to this decline.

According to the 2023-2024 FAST PM3 data, the data component that exhibited the most significant
decline from the 2022-2023 school year is ELA Grade 3, with a score of 15% proficiency in
2024-2025 as compared to the prior year's average of 61% proficiency. The data was 1% percentage
point higher than the district at 60% proficiency.

Based on the data and contributing factors, such as the transition of third-grade teachers throughout
the year, the lack of fidelity in interventions, and student attendance, we will implement interventions
with fidelity and support teachers with instructional coaching.

Greatest Gap
Which data component had the greatest gap when compared to the state average? Explain the
factor(s) that contributed to this gap and any trends.
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According to the 2023-2024 FAST PM3 data, the component with the greatest gap compared to the
state average is ELA Grade 3, with 15% proficiency as compared to the state proficiency of 58%, with
a difference of 43 percentage points. Factors contributing to the gap in third grade are mainly due to
the absence of teachers in two of the three homeroom classes, thus impacting the fidelity of
interventions. In addition to a transition with teachers, there was the resignation of the Intermediate
Reading Instructional Coaches, which caused a lapse in instruction and a transition of inexperienced
teachers to support third-grade classes. Student attendance contributed to the gap in proficiency.

EWS Areas of Concern
Reflecting on the EWS data from Part I, identify one or two potential areas of concern.

Based on the 2023-2024 data, an area of concern is the significant number of students scoring at a
Level 1 on the ELA assessment. In grades 3-5 there is a concern with the number of students with a
substantial reading deficiency.

Highest Priorities
Rank your highest priorities (maximum of 5) for school improvement in the upcoming school year.

1. Proficiency in ELA, Math, and Science and its sustainability.
2. Student Attendance.
3. Effective teaching strategies and interventions with fidelity.
4. Collaborative Planning and Instructional Coaching support.
5. School Culture
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B. Area(s) of Focus (Instructional Practices)
(Identified key Area of Focus that addresses the school’s highest priority based on any/all relevant
data sources)

Area of Focus #1
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to ELA required by RAISE (specific
questions)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

According to the 2024 FAST PM3 assessment, 15% of 3rd graders are proficient in ELA, 36% of 4th
graders are proficient in ELA, and 40% of 5th-grade students are proficient in ELA, compared to the
state's average of 58% in 3rd grade, 53% in 4th grade, and 55% in 5th grade. The lack of
pedagogical methodologies related to providing standards-based explicit instruction contributes to this
need for improvement.

Affects to Student Learning
The early grades play a pivotal role in laying the foundation for students' literacy skills. Low
proficiency in ELA during these crucial years can have a lasting impact, hindering students’
comprehension of more complex texts and concepts as they progress through school. This can lead
to a lack of confidence and motivation, potentially resulting in disengagement from learning and lower
overall academic performance. Proficiency in ELA is not just about reading and writing; it's about
success in all subjects, as these skills are essential across the curriculum. Students who struggle with
ELA may face challenges in subjects like science and social studies.

The planned actions to address these issues—ongoing professional development, progress
monitoring, and rigorous instruction—are critical steps:

• Professional Development: Equipping teachers with effective, standards-based instructional
strategies can improve the quality of teaching and help address diverse learning needs.

• Progress Monitoring: Regularly tracking student progress allows for timely interventions and
adjustments to instruction, ensuring that students receive the support they need to improve

• Rigorous Instruction: Implementing challenging and engaging lessons can help raise student
achievement and close the proficiency gap.

The constant effective collaboration between Instructional coaches and teachers will further enhance
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the delivery of explicit instruction, ensuring that teaching practices are aligned with best practices and
standards.

Grades K-2: Instructional Practice specifically relating to Reading/ELA

The analysis of our K-2 Data has revealed a critical focus area: ELA Tier 1 Instruction.
K-2 Early Learning data indicates that 26% of the students are At/Above Proficiency while 74% are
below Proficiency.
K-2 Reading data indicates that 27% of the students are At/Above Proficiency while 73% are below
Proficiency.

To make an impact, we must prioritize English Language Arts (ELA) and focus on strategic planning
and delivering Tier 1 Core Instruction. Through this approach, we can anticipate a significant rise in
students who will excel or obtain proficiency. The goal is to increase proficiency by 25 percentage
points when comparing 2024 PM3 to the 2025 PM3.

Grades 3-5: Instructional Practice specifically related to Reading/ELA

Focus on ELA Tier 1 Instruction was identified as critical based on the analysis of our 2024 FAST
data results. The 2024 FAST Assessments revealed that only 30% of 3-5 grade students achieved
proficiency in Reading.

Addressing this challenge requires a firm commitment to prioritizing English Language Arts (ELA) and
concentrating on strategic planning and delivering Tier 1 Core Instruction. By taking this approach, we
are confident in achieving our goal of a notable 15 percentage point increase in proficiency,
comparing the 2023 PM3 to the 2024 PM3 assessment.

We expect proficiency to rise from 30% to 50% in the 2025 FAST PM3.

Grades K-2: Measurable Outcome(s)

According to the 2024 iReady AP3, data indicates 53% of all of our students in grades K-2 scored
one grade level below in ELA; only 25% of students scored proficient.

The goal is to increase proficiency by 15 percentage points when comparing 2024 PM3 to the 2025
PM3.

Grades 3-5: Measurable Outcome(s)

Focus in the area of ELA Tier 1 Instruction was identified as critical based on the analysis of our 2024
FAST data results. According to results from the 2024 FAST Assessments, only 30% of the Grade
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3-5 students attained a level of proficiency in Reading.

To make an impact, we must prioritize English Language Arts (ELA) and focus on strategic planning
and delivering Tier 1 Core Instruction. Through this approach, we can anticipate a significant rise in
students who will excel or obtain proficiency. The objective is to achieve a remarkable 15 percentage
point increase in ability, comparing the 2024 PM3 to the 2025 PM3 assessment. When comparing the
2024 FAST PM3 to the 2025 FAST PM3, proficiency is expected to increase from 30% to 50%.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Administration and Transformational instructional coaches will monitor the Daily End Products,
checks for understanding, and Tier 1 instruction during walkthroughs to ensure that Benchmark-
aligned instruction is taking place with fidelity.

Person responsible for monitoring outcome
Celethia Passmore-Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Within the targeted area of Benchmark-aligned instruction, the focus will be on the use of current data
to group students homogenously by areas of deficiency, and align to the resources that correlate with
the areas of deficiencies.
Rationale:
The implementation of the Benchmark-aligned instruction will ensure that teachers are using rigorous,
relevant, and data driven lesson plans that are standards based and accelerate student achievement.
If Benchmark-aligned instruction is implemented strategically with fidelity and coupled with explicit
instruction, then the percentage of students making adequate progress will increase.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
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Implementation of the Schoolwide Expectation Plan
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 15, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The Leadership Team will create and implement the Schoolwide Expectation plan for all instructional
and support staff (Interventionists). As a result, teachers will utilize the BEST Standards Handbook
Instructional Guides, District Pacing Guides, and Schoolwide Expectation Plan to create high-yielding,
benchmark-aligned lessons. Teachers and Instructional Coaches will use the Schoolwide Expectation
Plan to ensure that teachers understand and implement the curriculum expectations daily to meet the
needs of all learners.
Action Step #2
Collaborative Planning for Teachers and Interventionists
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 15, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teachers and Interventionists will collaboratively discuss best practices on Tier 1 benchmark aligned
instruction during collaborative planning by content and identify a strategy to utilize. As a result,
teachers will implement the strategy during instructional delivery. The teachers and interventionists
will plan weekly as school administration take part in collaborative planning sessions to ensure
fidelity. This action will provide the administrative team a targeted walkthrough schedule to ensure the
implementation of specific instructional practices.
Action Step #3
Administrative Walkthrough Schedule
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 15, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Align the walkthrough schedule based on collaborative planning and coaching feedback. The
walkthrough plan will identify specific areas of focus (e.g., classroom management, student
engagement, and formative assessment). The administration team will utilize a Walkthrough survey
using the Framework of Effective Instruction to establish aligned look-fors.

Area of Focus #2
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Economically Disadvantaged Students
(FRL)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

According to the 2024 FAST PM3 assessment, 15% of 3rd graders are proficient in ELA, 36% of the
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4th graders are proficient in ELA, and 48% of 5th grade students are proficient in ELA, compared to
the state averages of 55% in 3rd grade, 53% in 4th grade, and 55% in 5th grade. The contributing
factor for needing improvement is the lack of consistency in using Differentiated Instruction and
Intervention.

The 2023-2024 Free and Reduced Lunch data indicates that 78% of the students in this subgroup are
also included in the ELA data analysis.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

With the successful implementation of differentiated instruction, an additional 25% of 3rd graders,
25% of fourth graders, and 25% of fifth graders will score at or above grade level in the area of ELA
and Math.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Administration and the Transformation coaches will monitor using the Differentiated Instruction
schedule during walkthroughs to ensure that it is taking place with fidelity. Data analysis of formative
assessments will be reviewed monthly to monitor progress. The data will also be discussed and
analyzed during weekly leadership team meetings. This will be evidenced through observations, data
chats, lesson plans, product reviews, and hands on, minds-on learning.

Person responsible for monitoring outcome
Celethia Passmore - Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Within the targeted area of Differentiated Instruction, the focus will be on the use of current data to
group students homogenously by areas of deficiencies and aligned resources that correlate with the
areas of deficiency.
Rationale:
If differentiated instruction is implemented strategically with fidelity and aligned with the usage of
appropriate resources, then the percentage of students making adequate progress will increase.
Tier of Evidence-based Intervention:
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Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes
Description of Intervention #2:
Differentiated Instruction
Rationale:
Differentiated Instruction is a framework or philosophy for effective teaching that involves providing
different students with different avenues to learning (often in the same classroom) in terms of
acquiring content, processing, constructing, or making sense of ideas, and
developing teaching materials and assessment measures so that all students within
a classroom can learn effectively, regardless of differences in ability. Research demonstrates this
method benefits a wide range of students. Measuring Up books will be used to remediate previous
taught skills. These materials will be used during extended learning opportunities for students in the
AM and in afterschool tutoring. At the of the school students will be able to participate in a fields trip to
broaden their experiences and to make connections with literature. Field trips provide students with
real-world experiences that can make reading more relevant and engaging. When students see and
experience what they read about, it can enhance their understanding and retention of the material.
Many field trips include interactive exhibits and activities that can help students grasp complex
concepts in a hands-on way. This type of learning can be particularly beneficial for students who
struggle with traditional reading methods. Field trips can spark students’ interest and motivation to
read. Vocabulary Building: Exposure to new environments and experiences can introduce students to
new vocabulary and concepts, which can improve their reading comprehension and language skills.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Implementation of Differentiated Instruction and Intervention
Person Monitoring:
Celethia Passmore - MacK

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
If differentiated instruction is implemented strategically with fidelity and aligned with the usage of
appropriate resources, then the percentage of students making adequate progress will increase.
Electronic Equipment for Reading: We will be introducing electronic equipment, including karaoke
machines, to encourage reading and build confidence. This innovative approach aims to make
reading fun and interactive, promoting literacy and a love for learning. These initiatives are designed
to create an inclusive and supportive learning environment where all students can thrive. By providing
these resources, we aim to bridge the gap and ensure that every child has the opportunity to
succeed, regardless of their economic background. A poster maker can be a creative and effective
way to support students with reading deficiencies. Posters can present information in a visually
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appealing and organized manner, which can be easier for students to understand and remember.
Visual aids like diagrams, infographics, and charts can simplify complex information. Creating posters
can be an engaging activity that motivates students. When students are involved in making their own
posters, they take ownership of their learning, which can boost their confidence and interest in the
subject. Posters can serve as constant visual reminders of key concepts, vocabulary, and reading
strategies. Having these visual aids displayed in the classroom can reinforce learning through
repetition and visual memory. Students can work together to create posters, promoting collaboration
and communication. This interactive approach can help students learn from each other and develop
their reading and comprehension skills in a supportive environment. Teachers can tailor posters to
meet the specific needs of their students. For example, they can create posters that highlight phonics
rules, sight words, or reading comprehension strategies, making the learning material more
accessible and relevant.
Action Step #2
Collaborative Planning
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Collaborative planning meetings will occur in which teachers, transformation coaches, and
administration will analyze student data to determine the grouping of students based on student
deficiencies. As a result, teachers will have student groups, appropriate resources, and lesson plans
that reflect differentiated instruction. UnSig funds will be used to purchase laptop carts to ensure that
all students have an opportunity to work individually. Digital platforms often include interactive
elements such as games, quizzes, and multimedia content that can make learning more engaging for
students. With laptops, students can use various literacy apps and programs designed to improve
reading and writing skills. With laptops, students can use various literacy apps and programs
designed to improve reading and writing skills. Immersive Reader and Reading Passages can help
student with reading comprehension and fluency. Laptops facilitate collaborative projects and
communication among students and teachers. Tools like Microsoft Teams can be used for group
work, discussions, and peer reviews, fostering a supportive learning environment. The BEST Math
Rehearsal will be used to reteach previously taught skills to help prepare students for state testing.
Action Step #3
Align Resources to Data
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
During weekly planning sessions once groups are formulated according to data, resources will be
pulled that will address areas in need of improvement. As a result, instructional strategies and
resources will be aligned to the data. UnSig funds will be used to enhance student learning and
reading development. Access to Computers: Each classroom will be equipped with a computer cart,
ensuring that every student has access to a computer. This will enable them to engage with digital
learning resources and develop essential technological skills. Electronic Equipment for Reading: We
will be introducing electronic equipment, including karaoke machines, to encourage reading and build
confidence. This innovative approach aims to make reading fun and interactive, promoting literacy
and a love for learning. These initiatives are designed to create an inclusive and supportive learning
environment where all students can thrive. By providing these resources, we aim to bridge the gap
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and ensure that every child has the opportunity to succeed, regardless of their economic background.
Teachers can leverage Microsoft Surface devices to support students struggling with literacy in
several impactful ways: **Immersive Reader**: This tool helps students with reading comprehension
by providing text decoding solutions, translating text into over 60 languages, and reading text aloud.
It’s especially beneficial for students with dyslexia and other learning differences. **Reading
Progress**: Integrated into Microsoft Teams, this app allows students to practice reading fluency.
Teachers can assign reading passages, and the app tracks students' progress, providing insights into
areas where they need more support. **Reading Coach**: This tool works alongside Reading
Progress to offer individualized reading exercises based on each student's needs. It helps with
pronunciation, syllabification, and vocabulary recall, building students' confidence as readers.
**Accessibility Tools**: Microsoft Surface devices come with built-in accessibility features that support
diverse learning needs. These tools help students stay engaged, improve reading comprehension,
and build confidence. By integrating these tools into their teaching strategies, educators can create a
more inclusive and supportive learning environment for all students.

Area of Focus #3
Address the school’s highest priorities based on any/all relevant data sources.

Instructional Practice specifically relating to Science

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

According to the 2023-2024 SSA report, only 29% of 5th-grade students demonstrated proficiency in
science, significantly lower than the state average of 53% and the district average of 50%. Several
factors contributed to this disparity:

• Attendance: Poor attendance rates negatively impacted student performance.
• Teaching Strategies: There was a lack of adherence to effective teaching methodologies.
• New 5th Grade Team: Introducing a new teaching team may have affected student outcomes.
• Lab Fidelity: Inconsistent adherence to proper lab procedures influenced the results.

To address these issues, it is essential to implement targeted measures to improve science education
from kindergarten onwards.

The low proficiency in 5th-grade science, as highlighted in the 2023-2024 SSA report, can
significantly impact student learning in several ways:

1. Foundational Knowledge: Science in the 5th grade lays the groundwork for more advanced
concepts in middle and high school. Without a strong foundation, students may struggle with
more complex topics later on.

2. Critical Thinking Skills: Science education promotes critical thinking and problem-solving
skills. Low proficiency can hinder the development of these essential skills, affecting overall
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academic performance.
3. Engagement and Interest: Struggles in science can lead to decreased interest and

engagement in the subject. This can result in a lack of motivation to pursue science-related
activities or careers in the future.

4. Interdisciplinary Impact: Science is interconnected with other subjects like math and reading.
Poor performance in science can negatively affect students’ abilities in these areas as well.

5. Confidence and Self-Esteem: Consistent struggles in science can impact students’
confidence and self-esteem, making them less likely to participate actively in class and more
likely to experience academic anxiety.

Addressing these issues through targeted measures, such as improving attendance, adhering to
effective teaching strategies, supporting new teaching teams, and ensuring proper lab procedures,
can help enhance science education and overall student learning outcomes.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

With the implementation of Data-Driven Decision Making, an additional 20% (for a total of 43%) of the
5th grade leveled students will score at or above grade level in the area of Science by 2024-2025
state assessment.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

The Science Coach will monitor through quarterly assessments, data chats, topic assessments, and
student product reviews. The Science Coach will collaborate with the Reading Coach to ensure that
reading strategies are implemented into the science curriculum.

Person responsible for monitoring outcome
Celethia Passmore - Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
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Within the Targeted Element of Science, our school will focus on the Evidence-based Intervention of:
Data-Driven Decision Making. Data-Driven Decision Making will assist the science coach and
teachers with developing systems and protocols that utilize data to drive instructional decisions.
Rationale:
Data-Driven Decision Making is a process embedded in the culture of the school where data is used
at every level to make informed decisions on what is best for students. This includes goal setting,
interventions, teacher placement, course work, and differentiating instruction. The Five E lesson plan
format as well as evidence in the classroom.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Science Focus Calendar
Person Monitoring:
Celethia Passmore -Mack

By When/Frequency:
August 14, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Developing a Focus Calendar with Key Dates for Testing, Data Discussions, Quarterly Reviews, and
Topic Assessments will provide clear insight for teachers and Instructional Coaches. Administrators
will conduct walk-throughs with specific qualitative look-Fors and provide corrective feedback.
Develop a cross-curricular calendar after cross checking science and ELA pacing guides to find an
alignment with ELA lessons that correlate with science to maximize student learning. We are working
to create a Science Lab where students in grades K-5 will have an opportunity for students to receive
explicit science instruction in a lab.
Action Step #2
Collaborative Strategy
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 14, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Starting on the week of September 3, 2024, instructional coaches and teachers will select one school-
wide collaborative strategy during collaborative planning to implement during the instructional block,
as a result you will see students actively engaged in the lesson. Ensure that all teachers are apprised
of the Spiraling science standards by grade level and attend Science Collaborative Planning.
Action Step #3
Science Lab
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 14, 2024-October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
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step:
Teachers will implement and complete the first hands-on labs for students in grades K-5. In our
Science Lab, students from Kindergarten through 5th grade engage in hands-on, explicit science
instruction. This program is designed to foster curiosity and a love for science through interactive
experiments and activities. Each session is tailored to the developmental stage of the students,
ensuring that concepts are both accessible and challenging. UnSig Funds will be utilized to purchase
essential items to enhance our science education program. These funds will help us acquire the
necessary resources to create a state-of-the-art science lab, ensuring that our students have ample
opportunities to engage with science from an early age, starting in kindergarten. The establishment of
this science lab will provide a hands-on learning environment where students can explore,
experiment, and develop a deep understanding of scientific concepts. By integrating these resources
into our curriculum, we aim to foster a love for science and inspire the next generation of scientists
and innovators. We are committed to providing our students with the best possible educational
experiences, and this initiative is a significant step towards achieving that goal.

Area of Focus #4
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Students With Disabilities (SWD)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

According to the 2024 FAST PM3 assessment, 6% of 3rd graders are proficient in ELA, 18% of SWD
are proficient in ELA, and 32% of SWD students in grades 3-5 proficient in ELA, as compared to the
state averaging 55% in 3rd grade, 53% in 4th grade, and 55% in 5th grade.

The contributing factors for this need for improvement is the lack of pedagogical methodologies
related to providing standards-based explicit instruction. The actions that will be taken are to provide
ongoing professional development, progress monitoring and rigorous instruction. The collaboration of
the transformation coaches and teachers will support the understanding of delivering explicit
instruction.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Focus in the area of ELA Tier 1 Instruction was identified as critical based on the analysis of our 2024
FAST data results. According to results from the 2024 FAST Assessments, only 18% of the Grade
3-5 students attained a level of proficiency in Reading.

To make an impact, we must prioritize English Language Arts (ELA) and focus on strategic planning
and delivering Tier 1 Core Instruction. Through this approach, we can anticipate a significant rise in
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students who will excel or obtain proficiency. The objective is to achieve a remarkable 15 percentage
point increase in ability, comparing the 2024 PM3 to the 2025 PM3 assessment. When comparing the
2024 FAST PM3 to the 2025 FAST PM3, proficiency is expected to increase from 18% to 30%.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Administration and Transformational Instructional Coaches will monitor the Daily End Products,
checks for understanding, and Tier 1 instruction during walkthroughs to ensure that Benchmark-
aligned instruction is taking place with fidelity.

Person responsible for monitoring outcome
Celethia Passmore - Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Within the targeted area of Benchmark-aligned instruction, the focus will be on the use of current data
to group students homogenously by areas of deficiency, and aligned to the resources that correlate
with the areas of deficiencies.
Rationale:
The implementation of the Benchmark-aligned instruction will ensure that teachers are using rigorous,
relevant, and data driven lesson plans that are standards based and accelerate student achievement.
If Benchmark-aligned instruction is implemented strategically with fidelity and coupled with explicit
instruction, then the percentage of students making adequate progress will increase.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes
Description of Intervention #2:
The emphasis will be placed on utilizing up-to-date data to categorize students into homogeneous
groups based on their specific areas of need. This will be done in conjunction with aligning
educational resources that directly address and support these identified areas of deficiency.
Rationale:
Utilizing the FAST reading and math data to identify students’ strengths and weaknesses will allow for
fluid movement of students between groups as they progress or need more support. Regularly re-
assessing group composition based on ongoing formative assessments will allow for targeted small
groups to support the students with disabilities.
Tier of Evidence-based Intervention:
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Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Implementation of the Schoolwide Expectation Plan
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The Leadership Team will create and implement the Schoolwide Expectation plan for all instructional
and support staff (Interventionists). As a result, teachers will utilize the BEST Standards Handbook
Instructional Guides, District Pacing Guides, and Schoolwide Expectation Plan to create high-yielding
benchmark-aligned lessons. Teachers and Instructional Coaches will use the Schoolwide Expectation
Plan to ensure that teachers understand and implement the curriculum expectations daily to meet the
needs of all learners.
Action Step #2
Collaborative Planning for Teachers and Interventionists
Person Monitoring:
Celethia Passmore-Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teachers and Interventionists will collaboratively discuss best practices on Tier 1 benchmark aligned
instruction during collaborative planning by content and identify a strategy to utilize. As a result,
teachers will implement the strategy during instructional delivery. The teachers and interventionists
will plan weekly as school administration take part in collaborative planning sessions to ensure
fidelity. This action will provide the administrative team a targeted walkthrough schedule to ensure the
implementation of specific instructional practices.
Action Step #3
Intervention
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Students will be offered varied levels of activities and assessments to ensure all students are
challenged and supported. Leverage software that provides real-time data to inform grouping
decisions. Incorporation of educational technology programs can adapt to different skill levels to
support student learning. By implementing these strategies, educators can create an environment
that maximizes learning opportunities and caters to the diverse needs of students. It’s important to
regularly review and adjust these strategies to ensure they remain effective and aligned with student
performance data. For our SWD student population, we will create a sensory room. Sensory rooms
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provide a safe and calming space where students can retreat to manage stress and anxiety. This can
be particularly beneficial for students with autism or sensory processing disorders. controlled sensory
experience, these rooms help students calm and focus themselves, making them better prepared for
learning and interacting with others2. Enhanced Sensory Integration: Sensory rooms can help
students develop coping skills and improve their sensory processing abilities. This can lead to better
regulation of their responses to sensory stimuli, which is crucial for their overall development. Social
and Emotional Benefits: These rooms can also provide a space for students to interact with peers in a
less stressful environment, promoting social skills and emotional well-being. Customized
Experiences: Sensory rooms can be tailored to meet the specific needs of each student, providing
personalized sensory input that can help them manage their unique challenges. By incorporating
sensory rooms into their educational strategies, schools can create a more inclusive and supportive
environment for students with disabilities. UnSig funds will be used to purchase sensory items to
enhance student learning and growth.

Area of Focus #5
Address the school’s highest priorities based on any/all relevant data sources.

ESSA Subgroups specifically relating to Black/African American Students (BLK)

Area of Focus Description and Rationale
Include a description of your Area of Focus, how it affects student learning, and a rationale explaining
how it was identified as a crucial need from the prior year data reviewed.

According to the 2024 FAST PM3 assessment, 6% of 3rd graders are proficient in ELA, 9% of Black
students are proficient in ELA, and 27% of Black students in grades 3-5 proficient in ELA, as
compared to the state averaging 55% in 3rd grade, 53% in 4th grade, and 55% in 5th grade.

The contributing factors for this need for improvement is the lack of pedagogical methodologies
related to providing standards-based explicit instruction. The actions that will be taken are to provide
ongoing professional development, progress monitoring and rigorous instruction. The collaboration of
the transformation coaches and teachers will support the understanding of delivering explicit
instruction.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

Focus in the area of ELA Tier 1 Instruction was identified as critical based on the analysis of our 2024
FAST data results. According to results from the 2024 FAST Assessments, only 32% of Black
students in grades 3-5 students attained a level of proficiency in Reading.

To make an impact, we must prioritize English Language Arts (ELA) and focus on strategic planning
and delivering Tier 1 Core Instruction. Through this approach, we can anticipate a significant rise in
students who will excel or obtain proficiency. The objective is to achieve a remarkable 15 percentage
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point increase in ability, comparing the 2024 PM3 to the 2025 PM3 assessment. When comparing the
2024 FAST PM3 to the 2025 FAST PM3, proficiency is expected to increase from 32% to 42%.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

Administration and Transformational Instructional Coaches will monitor the Daily End Products,
checks for understanding, and Tier 1 instruction during walkthroughs to ensure that Benchmark-
aligned instruction is taking place with fidelity.

Person responsible for monitoring outcome
Celethia Passmore -Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes in each relevant grade level, explain the rationale for selecting this specific
strategy, and describe how the identified interventions will be monitored for this Area of Focus (ESEA
Section 8101(21)(B)).
Description of Intervention #1:
Informally grouping and regrouping students for various purposes throughout the school day or during
an instructional unit supports the learning of all students. Flexible grouping strategies are used to
meet curricular goals, engage students, and respond to individual needs. Flexible grouping helps
teachers overcome the disadvantages of ability grouping while still attending to individual
performance issues. Both teacher-led and student-led groups will contribute to learning, but grouping
decisions should respond to the dynamics inherent in each type of group. Teacher-led groups are the
most common configuration—whole-class, small group, and individual instruction—and provide an
efficient way of introducing material, summing up conclusions from individual groups, meeting the
common learning needs of a large or small group, and providing individual attention or instruction.
Student-led groups take many forms, but share a common feature—that students control the group
dynamics and have a voice in setting the agenda. Student-led groups provide opportunities for
divergent thinking and encourage students to take responsibility for their own learning.
Rationale:
The implementation of the Benchmark-aligned instruction will ensure that teachers are using rigorous,
relevant, and data driven lesson plans that are standards based and accelerate student achievement.
If Benchmark-aligned instruction is implemented strategically with fidelity and coupled with explicit
instruction, then the percentage of students making adequate progress will increase.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes
Description of Intervention #2:
Differentiated Instruction is a framework or philosophy for effective teaching that involves providing
different students with different avenues to learning (often in the same classroom) in terms of:
acquiring content, processing, constructing, or making sense of ideas, and
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developing teaching materials and assessment measures so that all students within
a classroom can learn effectively, regardless of differences in ability. Research demonstrates this
method benefits a wide range of students.
Rationale:
The implementation of the Benchmark-aligned instruction will ensure that teachers are using rigorous,
relevant, and data driven lesson plans that are standards based and accelerate student achievement.
If Benchmark-aligned instruction is implemented strategically with fidelity and coupled with explicit
instruction, then the percentage of students making adequate progress will increase.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:
List the action steps that will be taken to address this Area of Focus or implement this intervention.
Identify 2-3 action steps and the person responsible for each step.

Action Step #1
Implementation of the Schoolwide Expectation Plan
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The Leadership Team will create and implement the Schoolwide Expectation plan for all instructional
and support staff (Interventionists). As a result, teachers will utilize the BEST Standards Handbook
Instructional Guides, District Pacing Guides, and Schoolwide Expectation Plan to create high-yielding
benchmark-aligned lessons. Teachers and Instructional Coaches will use the Schoolwide Expectation
Plan to ensure that teachers understand and implement the curriculum expectations daily to meet the
needs of all learners.
Action Step #2
Collaborative Planning for Teachers and Interventionists
Person Monitoring:
Celethia Passmore-Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teachers and Interventionists will collaboratively discuss best practices on Tier 1 benchmark-aligned
instruction during collaborative planning by content and identify a strategy to utilize. As a result,
teachers will implement the strategy during instructional delivery. The teachers and interventionists
will plan weekly as the school administration participates in collaborative planning sessions to ensure
fidelity. This action will provide the administrative team with a targeted walkthrough schedule to
ensure the implementation of specific instructional practices.

IV. Positive Culture and Environment
Area of Focus #1
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Teacher Retention and Recruitment

Area of Focus Description and Rationale
Include a description of your Area of Focus for each relevant grade level, how it affects student
learning, and a rationale explaining how it was identified as a crucial need from the prior year data
reviewed.

A positive school culture and environment play a vital role in the overall success of a school. It refers
to the values, beliefs, attitudes, and behaviors that shape the ethos of the school community. A
positive school culture is characterized by a sense of belonging, trust, respect, and cooperation
among all members of the school community. This type of culture promotes academic excellence
while also fostering personal growth and development for students and staff alike.

One aspect of positive school culture is a supportive and inclusive atmosphere. Students should feel
welcome and valued regardless of their background or abilities. The school environment should be
conducive to learning, where students are encouraged to take risks, ask questions, and explore new
ideas without fear of failure or criticism. Teachers and staff must work together to create a safe space
where students can express themselves freely and develop their full potential. Another important
aspect of positive school culture is effective communication between teachers, students, and
parents.

Open lines of communication help build trust and promote transparency within the school community.
Regular meetings between teachers, parents, and students can provide an opportunity for feedback
on student progress, identify areas for improvement, and address any concerns that may arise.
Effective communication also helps ensure that all stakeholders are working towards the same goals
and objectives. Moreover, positive school culture requires a commitment to continuous improvement.
Schools must be willing to reflect on their practices and policies regularly to identify areas for growth
and improvement.

Measurable Outcome
Include prior year data and state the specific measurable outcome the school plans to achieve for
each relevant grade level. This should be a data-based, objective outcome.

The number of homeroom classes has seen a significant increase, from 18 in 2023 to 22 in 2024, and
currently stands at 25 for the 2024-2025 school year. This rapid growth demands urgent action to
support an inclusive learning environment, maintain teacher retention, and boost enrollment.

Effectively managing the increased number of homeroom classes is a complex task that demands
meticulous strategic planning and efficient resource allocation.
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1. Hiring Additional Staff: To maintain a low student-to-teacher ratio, the school can hire more
teachers and support staff. This ensures that each class receives adequate attention and
support.

2. Professional Development: Providing ongoing training for teachers can help them manage
larger classes more effectively. This includes strategies for classroom management,
differentiated instruction, and the use of technology to enhance learning.

3. Flexible Grouping: Flexible grouping strategies allow teachers to work with small groups of
students within the larger class.

4. Classroom Organization: Organizing the classroom to facilitate easy movement and access
to materials can help manage more prominent groups.

5. Use of Technology: Integrating technology, such as educational software and online
resources, can support instruction and provide additional learning opportunities for students.

6. Parental Involvement: Encouraging parents to be involved in their children’s education can
help reinforce learning at home and provide additional support for students.

7. Support Services: Providing additional support services, such as tutoring and counseling, can
help address the diverse needs of students in larger classes.

By implementing these strategies, the school can effectively manage the increased number of
homeroom classes and continue to provide a high-quality, inclusive learning environment for all
students.

Monitoring
Describe how this Area of Focus will be monitored for the desired outcome. Include a description of
how ongoing monitoring will impact student achievement outcomes.

A positive school culture is one that promotes respect, inclusivity, and a sense of belonging among all
members of the school community. To monitor such a culture, it is important to establish clear goals
and benchmarks for what constitutes a positive school environment. These goals should be based on
the unique needs and values of the school community and may include things like high levels of
student engagement, low levels of bullying and harassment, and strong relationships between
students and teachers.

One way to monitor progress towards these goals is through regular surveys of students, teachers,
and parents. These surveys can provide valuable insights into the experiences of different members
of the school community and help identify areas where improvements are needed. Another important
tool for monitoring positive school culture is through classroom observations by administrators or
other trained observers.
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Person responsible for monitoring outcome
Celethia Passmore-Mack

Evidence-based Intervention:
Describe the evidence-based intervention (practices/programs) being implemented to achieve the
measurable outcomes, explain the rationale for selecting this specific strategy, and describe how the
identified interventions will be monitored for this Area of Focus (ESEA Section 8101(21)(B)).
Description of Intervention #1:
Consistent Protocols to Maintain a Clean and Welcoming School Environment promote healthy and
well-maintained environments. Unsanitary conditions attract insects, vermin, irritants, and allergens
found in dust and dirt, which can harm student health and school performance. Consistent Protocols
to Maintain a Clean and Welcoming School Environment require a holistic approach. It requires
school administrators and educators to join together to create a learning environment that considers
their students' language, cultures, and family structures.
Rationale:
Maintaining a clean and welcoming school environment is essential for several reasons. A clean
learning environment promotes good health and hygiene, which is crucial for students and staff alike.
Secondly, a welcoming environment creates a positive atmosphere for learning. Students and staff
feel more comfortable and motivated to be in a clean and organized environment, which can enhance
their performance and productivity. A well-maintained school environment also sends a message of
respect and value towards the students, staff, and community. Lastly, a clean school environment
reflects the school's values and standards. A school that prioritizes cleanliness and order shows that
it values discipline, responsibility, and respect for the environment. Maintaining a clean and
welcoming school environment is crucial for promoting good health, creating a positive atmosphere
for learning and reflecting the school's values and standards.
Tier of Evidence-based Intervention:
Tier 1 – Strong Evidence
Will this evidence-based intervention be funded with UniSIG?
Yes

Action Steps to Implement:

Action Step #1
Communication
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
The school will regularly share school news, updates, and achievements through newsletters, Class
Dojo, the school's websites, and social media to keep teachers and community stakeholders
informed. New teachers will meet with the principal monthly to become acquainted with the school's
mission and vision. During this meeting, new faculty members can ask questions and seek support
from the principal during "Chat and Chew with the Principal."
Action Step #2
Teacher Voice
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Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Provide teachers, "Teacher Voice!" Teacher Voice allows teacher to speak openly about your
opinions, ideas, and suggestions in an environment that is driven by trust, collaboration, and
responsibility. This will allow teachers to feel valued and cause teacher retention.
Action Step #3
Decision-Making Process
Person Monitoring:
Celethia Passmore - Mack

By When/Frequency:
August 12, 2024 to October 2, 2024

Describe the Action to Be Taken and how the school will monitor the impact of this action
step:
Teachers will participate in the collaborative decision-making process for their classes.
Reconceptualizing how teachers might combine their expertise and leverage it most effectively is
essential to student learning as well as to teacher professional development and collective efficacy.
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V. Title I Requirements (optional)

A. Schoolwide Program Plan (SWP)
This section must be completed if the school is implementing a Title I, Part A SWP and opts to use
the SIP to satisfy the requirements of the SWP plan, as outlined in ESEA Section 1114(b). This
section of the SIP is not required for non-Title I schools.

Dissemination Methods
Provide the methods for dissemination of this SIP, UniSIG budget and SWP to stakeholders (e.g.,
students, families, school staff and leadership, and local businesses and organizations). Please
articulate a plan or protocol for how this SIP and progress will be shared and disseminated and to the
extent practicable, provided in a language a parent can understand. (ESEA 1114(b)(4))

List the school’s webpage where the SIP is made publicly available.

The SIP will be in the Parent Resource Center, the school's webpage, and ESSAC and Faculty
meetings.
https://gouldselementary.net/

Positive Relationships With Parents, Families and other Community Stakeholders
Describe how the school plans to build positive relationships with parents, families and other
community stakeholders to fulfill the school’s mission, support the needs of students and keep
parents informed of their child’s progress.

List the school’s webpage where the school’s Parental and Family Engagement Plan (PFEP) is made
publicly available. (ESEA 1116(b-g))

The involvement of stakeholders in the creation of the School Improvement Plan (SIP) is vital to
ensure that the plan mirrors the needs and priorities of the entire school community. The school
leadership team is at the forefront of stakeholder engagement, tasked with sparking dialogues and
creating avenues for involvement. This can be achieved through routine meetings, workshops, or
focus groups where stakeholders can voice their opinions, worries, and suggestions. The
contributions of teachers and school staff are invaluable, given their direct experience with the
school’s strengths and areas needing enhancement. Their expertise and insights contribute to the
formation of the SIP’s goals and strategies. Parental involvement is equally crucial as they offer a
unique viewpoint and can give insightful feedback about their child’s education. Schools can facilitate
parent meetings and surveys or form parent advisory committees to ensure their feedback is included
in the SIP. Their voices are vital as they daily experience and navigate the school environment. Their
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feedback can be collected through student surveys, focus groups, or student-led discussions.
Moreover, the involvement of business or community leaders is essential for building partnerships
that support the school’s improvement initiatives. These leaders can offer resources, expertise, and
guidance to help align the SIP with the community’s needs. In the end, the feedback gathered from all
stakeholders is thoughtfully considered and incorporated into the SIP development process. This
inclusive method ensures that the plan is thorough, reflects the diverse viewpoints within the school
community, and is ultimately more likely to lead to significant and lasting improvements in educational
outcomes.
The (PFEP) will be located at https://gouldselementary.net/.

Plans to Strengthen the Academic Program
Describe how the school plans to strengthen the academic program in the school, increase the
amount and quality of learning time and help provide an enriched and accelerated curriculum. Include
the Area of Focus if addressed in Part II of the SIP. (ESEA Section 1114(b)(7)ii))

The school will use data from assessments and student performance to identify areas of improvement
and tailor instructional interventions accordingly. Regular analysis of student achievement data helps
track progress and adjust teaching strategies as needed. The school would extend learning time
beyond regular classroom hours. This could involve before-school or after-school programs, as well
as summer school sessions, to provide additional support and enrichment opportunities. Integrating
technology effectively into the curriculum can enhance learning experiences and provide
opportunities for self-paced learning, research, and interactive engagement.

How Plan is Developed
If appropriate and applicable, describe how this plan is developed in coordination and integration with
other Federal, State and local services, resources and programs, such as programs supported under
ESSA, violence prevention programs, nutrition programs, housing programs, Head Start programs,
adult education programs, career and technical education programs, and schools implementing CSI
or TSI activities under section 1111(d). (ESEA Sections 1114(b)(5) and 1116(e)(4))

The school would regularly assess student progress through formative and summative assessments.
This ongoing monitoring helps identify areas of improvement and measure the effectiveness of the
curriculum changes. By implementing these strategies, the school can create an environment that
fosters academic growth, provides challenging learning experiences and empowers students to excel.
This aligns with the goals of strengthening the academic program, increasing learning time, and
offering an enriched and accelerated curriculum as outlined in ESSA 1114(b)(7)(ii). The school would
review and update its curriculum to align with the latest educational standards and best practices.
This includes identifying areas where the curriculum can be enriched and accelerated to challenge
students at various levels of proficiency. The school extends and provides more learning
opportunities. This could involve before and after-school programs, weekend workshops, and
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summer enrichment camps. The school would offer a variety of enrichment programs such as
Robotics, Modern Band, gifted and talented programs, and interdisciplinary projects that challenge
and engage students beyond the standard curriculum.
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B. Component(s) of the Schoolwide Program Plan
Components of the Schoolwide Program Plan, as applicable
Include descriptions for any additional, applicable strategies that address the needs of all children in
the school, but particularly the needs of those at risk of not meeting the challenging state academic
standards which may include the following:

Improving Student's Skills Outside the Academic Subject Areas
Describe how the school ensures counseling, school-based mental health services, specialized
support services, mentoring services, and other strategies to improve students’ skills outside the
academic subject areas. (ESEA 1114(b)(7)(iii)(I))

The school's counseling program plays a vital role in ensuring that students receive the support they
need to succeed academically and emotionally. The school employs licensed professional counselors
who provide individual and group counseling services to students. The counselors work with students
to address academic concerns, social/emotional issues, and career planning. Additionally, the school
provides mental health services through partnerships with outside agencies such as Children's
Hospital. These services include individual and group therapy, family therapy, and crisis intervention.
The school also offers specialized support services for students who require additional assistance in
specific areas. For example, the school has interventionists who work with struggling readers to
improve their literacy skills. The school also offers tutoring services for students who need extra help
in specific subjects. Mindful Mentors are another important aspect of the school's support system.
The school has a mentoring program that pairs low-achieving students with faculty or staff who
become a mentor to a select student. This program not only helps students academically but also
helps them build positive relationships with adults and peers.

Preparing for Postsecondary Opportunities and the Workforce
Describe the preparation for and awareness of postsecondary opportunities and the workforce, which
may include career and technical education programs and broadening secondary school students’
access to coursework to earn postsecondary credit while still in high school. (ESEA 1114(b)(7)(iii)(II))

The Every Student Succeeds Act (ESSA) emphasizes the importance of preparing students for
postsecondary opportunities and the workforce. To this end, ESSA requires that states develop
accountability systems that include indicators of student readiness for postsecondary education and
the workforce. One such indicator is the percentage of graduates who complete career and technical
education programs that result in industry-recognized credentials or postsecondary credit. Career and
technical education (CTE) programs provide students with practical, hands-on experience in specific
career fields, allowing them to gain valuable skills and knowledge that can lead to successful careers.
These programs often offer opportunities for students to earn postsecondary credit while still in high
school, which can help them get a head start on their college or career goals. By participating in CTE
programs, students can also become more aware of potential postsecondary opportunities and
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develop a better understanding of the requirements and expectations for different careers.

Addressing Problem Behavior and Early Intervening Services
Describe the implementation of a schoolwide tiered model to prevent and address problem behavior,
and early intervening services coordinated with similar activities and services carried out under the
Individuals with Disabilities Education Act. (20 U.S.C. 1400 et seq. and ESEA 1114(b)(7)(iii)(III)).

A tiered model is a prevention-oriented approach that is commonly used in schools to address
problem behavior and provide early interventions to students who are at risk of experiencing
difficulties. This model involves the implementation of a multi-tiered system of support, which includes
universal, targeted, and intensive levels of intervention. The goal of the tiered model is to provide a
continuum of services that meet the needs of all students, with the majority of students receiving
support at the universal level, while those who need more intensive interventions receive them at the
targeted or intensive levels.

To implement a schoolwide tiered model, one must identify the problem behavior they wish to
address and establish clear criteria for determining which students will receive support at each level.
This may involve conducting assessments to identify student needs and developing individualized
plans for each student based on their specific needs. Once these criteria have been established,
schools can begin to implement evidence-based interventions that are designed to prevent problem
behavior from occurring in the first place or address it when it does occur. Student behaviors are
addressed during the first week of school during student orientation. Coordination with similar
activities and services carried out under the Individuals with Disabilities Education Act (IDEA) and
Every Student Succeeds Act (ESSA) is essential for ensuring that all students receive appropriate
support. IDEA provides special education services and support for students with disabilities, while
ESSA focuses on improving academic outcomes for all students. By working together, schools can
ensure that all students receive comprehensive support that meets their individual needs. For
example, if a student receives special education services under IDEA, they may also benefit from
additional support provided through a schoolwide tiered model.

Overall, implementing a schoolwide tiered model requires careful planning and coordination between
different programs and services to ensure that all students receive appropriate support. By providing
a continuum of services that meet the needs of all students, we can prevent problem behavior from
occurring in the first place or address it when it does occur, ultimately improving academic outcomes
for all students.

Professional Learning and Other Activities
Describe the professional learning and other activities for teachers, paraprofessionals and other
school personnel to improve instruction and use of data from academic assessments, and to recruit
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and retain effective teachers, particularly in high need subjects. (ESEA section 11149b)(7)(iii(V)).

One key aspect of this provision is that states must provide ongoing professional learning
opportunities for educators. These opportunities should be designed to improve instructional
practices, increase the effective use of data from academic assessments, and enhance teachers'
understanding of supporting students in meeting high academic standards. The professional learning
opportunities include job-embedded coaching, mentoring, or colleague collaboration. Furthermore,
these opportunities are tailored to meet the unique needs of teachers in high-need subjects such as
mathematics, science, foreign languages, and special education. Teachers meet weekly with the
school's instructional coaches in collaborative planning.

In addition to providing professional learning opportunities, we invest in activities that recruit and
retain effective teachers in high-need subjects. This may include programs that offer financial
incentives for individuals who pursue a career in teaching or that provide mentorship and support
programs for novice teachers. Moreover, states can establish partnerships with higher education
institutions to develop pathways into teaching careers for individuals with expertise in specific subject
areas. These partnerships can help ensure that new teachers are prepared to meet the challenges of
teaching high-need subjects effectively.

Another critical aspect of this provision is the emphasis on using data from academic assessments to
inform instructional practices. Teachers must be equipped with the skills to analyze student
performance data accurately and use it effectively to inform their instructional practices. This may
involve training on interpreting test scores accurately and using data analysis tools effectively.
Moreover, states should provide training on how best to integrate assessment results into overall
instructional strategies to make them more meaningful for both students and educators.

Strategies to Assist Preschool Children
Describe the strategies the school employs to assist preschool children in the transition from early
childhood education programs to local elementary school programs. (ESEA 1114(b)(7)(iii)(V))

One of the primary reasons why teacher collaborative planning is essential is that it fosters a culture
of shared responsibility among educators. When teachers work together to develop lesson plans and
assessment tools, they become more accountable for student learning outcomes. This collaboration
encourages teachers to reflect on their teaching practices, identify areas for improvement, and adapt
their strategies accordingly. As a result, students benefit from a more cohesive and consistent
educational experience across different classrooms.
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VI. ATSI, TSI and CSI Resource Review
This section must be completed if the school is identified as ATSI, TSI or CSI (ESEA Sections
1111(d)(1)(B)(4) and (d)(2)(C) and 1114(b)(6)).

Process to Review the Use of Resources
Describe the process to review the use of resources to meet the identified needs of students.

A collaborative effort was utilized to develop the 2024-2025 SIP. As a result, selecting instructional
focus became intentional as school improvement funding was reviewed and allocations were aligned
and distributed based on needs. The Administration meets with the SAC, which is composed of
teachers, business community representatives, parents, and students, to review funding allocations
and ensure resources are based on needs identified in each area of focus.

Specifics to Address the Need
Identify the specific resource(s), rationale (i.e., data) and plan to address the need(s) (i.e., timeline).

According to the 2024 FAST PM3 assessment, 15% of 3rd graders are proficient in ELA, 36% of the
4th graders are proficient in ELA, and 40% of 5th grade students are proficient in ELA, as compared
to the state averaging 55% in 3rd grade, 53% in 4th grade, and 55% in 5th grade. The contributing
factors for this need for improvement is the lack of pedagogical methodologies related to providing
standards-based explicit instruction. The actions that will be taken are to provide ongoing professional
development, progress monitoring and rigorous instruction.

The purchasing of the following resources, Ready Florida BEST Reading Practice for grades K-5. The
implementation of this resource will allow for increased student achievement and improved FAST
student results.
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VII. Budget to Support Areas of Focus
Check if this school is eligible for 2024-25 UniSIG funds but has chosen
not to apply.

No
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Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/369
U

N
ISIG

0.0
4, 374.00

Florida B.E.S.T. M
ath R

ehearsal Plus Instruction resources. M
irrors the FAST and includes 2

assessm
ents PLU

S instruction and m
ay be used for benchm

ark and progress m
onitoring.

The online version is $12.50 per student for one year. $12.50 X 350 students = $4375.00.
Vendors w

ere present at district sponsored events and provided schools w
ith sam

ples
resources. August 2023-June 2025.

Areas of Focus
Instructional Practice - Science

5100/510
U

N
ISIG

0.0
4, 697.70

Science Lab coats for adults and students to im
plem

ent Science lab activities in a real-w
orld

setting. Adults (10) X $47.99 = $479.99. C
lass set of Lab coats for each grade level (210) X

$22.37 = $4,697.70.

Areas of Focus
Instructional Practice - Science

5100/510
U

N
ISIG

0.0
2, 500.77

An assortm
ent of m

aterials is needed to im
plem

ent science labs and other hands-on activities
on a bi-w

eekly basis for all students in grades K-5. Supplies include Beakers, test tubes, and
vials. Balances and scales, graduated cylinders, therm

om
eters, lab coats, gloves, safety

googles, m
asks, and w

aste disposal containers.

Areas of Focus
Instructional Practice - Science

5100/510
U

N
ISIG

0.0
900.00

ETO
 Science Journals. The science journals are com

prised of all 5th grade science lessons
and labs. The journal w

ill serve as a guide for teachers, students and adm
inistrations to

ensure that all learning targets are m
et and m

astered.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/649

U
N

ISIG
0.0

1, 599.30

U
tilize D

ocum
ent C

am
eria in core classroom

s to assist w
ith strategies relating to students'

IEPs and to assist w
ith w

orking in sm
all group settings on other classroom

s. VD
K Pro U

ltra
D

efinition 8M
PU

SB D
ocum

ent C
am

era w
ith AI Enhanced M

ic Bundle 10 X 159.93 = $
1599.30. M

-D
C

PS C
hart of Accounts uses O

bject C
ode 647 for Tech-related N

on-C
ap

Equipm
ent.

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/644

U
N

ISIG
0.0

4, 560.00

U
tilize latest technology teaching tools to enhance m

ath lessons. Prom
ethean Active panel

w
ith m

obile com
ponents and installati0n 3 X $1,520 = $4,560.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/120

U
N

ISIG
0.4

2, 455.20

O
ne hourly PBIS C

oach to w
ork w

ith at risk students, analyze behavioral data and create
m

otivational activities for students. 1 C
oach X 10 hours a w

eek X 35 hour-$350 X 35 w
eeks =

12, 250.00 + Fringes: R
etirem

ent $366.00 + FIC
A ($188) and W

C
 ($68) = $622.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/510
U

N
ISIG

0.0
975.00

D
ue to the increase of ELL students, additional ELL m

aterials are needed in the area of
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science. The school enrollm
ent as increased. 150 students x 6.50 each =$975.00

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/510

U
N

ISIG
0.0

3, 391.92

SW
D

 Four-Station Sensory Table for students SW
D

 to prom
ote cooperative play and im

prove
m

otor skills w
ith hands on activities. (4) X $423.99 = $ 3,391.92.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/642

U
N

ISIG
0.0

1, 300.00

G
aiam

 Kids Balance Ball C
hair - C

lassic C
hildren's Stability Ball C

hair, Alternative School
C

lassroom
 Flexible D

esk Seating for Active Students w
ith special needs. This w

ill allow
students to stay focused during class and com

plete required assignm
ents. $65 x 20 chairs =

$1300.00

Areas of Focus
Instructional Practice - Science

6400/330
U

N
ISIG

0.0
2, 100.00

The Florida Assocation of Science Teachers' C
onference scheduled O

ctober 24-26, 2024.
R

egistration is $400.00 per person, H
otel $350.00 per night x 2 nights, Travel $300.00

+$1050.00 x 2 teachers = $2100.00

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/510
U

N
ISIG

0.0
1, 500.00

C
eram

ic supplies for student art experiences and students' m
ental w

ellness. Alum
inum

 Foil,
C

rayola M
odeling C

lay, Sm
all yellow

 sponges, C
lay tools for hand-building and w

heel
throw

ing, 11x14 Styrofoam
 for printm

aking, Low
-fire clay, low

-fire glazes, 8x12 cardboard
Starter kit for students in grades 3-5. C

eram
ic Bundle = $1500.00.

Areas of Focus
Instructional Practice - Science

5100/510
U

N
ISIG

0.0
4, 500.00

Science labs m
aterials: G

oggles/gloves, Sink for rinsing, D
roppers/pipettes, R

uler/m
easure of

size, W
eight/ m

easure of m
ass, Volum

e/m
easure of liquid H

and lenses/m
icroscopes,

Forceps/tw
eezers, Therm

om
eter and Tim

ers. Science Lab kits, $150.00 x 30 classes =
$4500.00.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/220

U
N

ISIG
0.0

188.00

O
ne hourly PBIS C

oach to w
ork w

ith at risk students, analyze behavioral data and create
m

otivational activities for students. FIC
A $188.00.

Areas of Focus
Instructional Practice - Science

5100/644
U

N
ISIG

0.0
7, 156.28

To purchase approxim
ately 7 desktop com

puters to create a m
ini-science lab in the R

obotics
and Science Lab, to im

prove students' outcom
es in science by supplem

enting Science
instruction differentiated instruction to support Tier 1 instruction in science.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/644
U

N
ISIG

0.0
9, 584.00

Additional com
puter carts are needed to ensure that all teachers have technology at that their

fingertips. This im
plem

entation w
ill prevent teachers from

 sharing and provide m
ore

instructional tim
e. (15 Fully Assem

bled 30 Bay M
obile C

harging and Storage C
art for iPad,

C
hrom

ebook and Laptop C
om

puter w
ith Keypad Lockup to 14-inch Screen Size, Surge
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Protection, Front & Back Access Locking C
abinet $599.00 each. 15 X 599.99 = 8999.95

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/210

U
N

ISIG
0.0

366.00

O
ne hourly PBIS C

oach to w
ork w

ith at risk students, analyze behavioral data and create
m

otivational activities for students. R
etirem

ent $366.00

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/510

U
N

ISIG
0.0

300.00

H
and2m

ind Express Your Feelings Sensory Bottles $30 X (10 classes) = $300.00. These
express your feelings sensory toys are great for teaching children to express their feelings in
a fun, unique w

ay. They are cute and fun to play w
ith, and the colors and stuff inside m

ake it
even m

ore fun. These bottles w
ill definitely provide a w

ay for non-verbal students to
com

m
unicate.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/120

U
N

ISIG
0.2

8, 737.00

Intercession R
eview

 and Analyzing D
ata (H

ourly) -5 Teacher Leaders (Instructional C
oaches

and G
rade Level Teachers) (June 2025) X $35 per hour x 5 hours per day = 875 x 10 =

$8750 + Fringes: R
etirem

ent ($1303.00) +FIC
A ($668.00) +W

C
 ($240.00) = $2,211.00.

Areas of Focus
Instructional Practice - Science

5100/369
U

N
ISIG

0.0
900.00

U
tilize supplem

ental softw
are w

ith standard and non-standard students to increase m
otivation

and basic skills in R
eading. Softw

are: (iXL) 1 year subscription (R
eading) for 500 students.

The dates w
ill be retrofitted for the grant period. iXL is approved how

ever, the district pays for
M

ath iXL.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/510
U

N
ISIG

0.0
5, 000.00

M
easuring U

p R
eading Books for students in grades 3-5. There are about 300 students in

grades 3-5 w
ho w

ould benefit from
 the use of these m

aterials. The M
easuring U

p R
eading

Books w
ill be used for early bird and afterschool program

s. M
easuring U

p w
ill allow

instructional coaches to assess students, target instruction & offer differentiated adaptive
practice. $14.95 per book x 300 students =$4485 plus 10 Teachers Editions at $32.95
=$98.85. Vendors w

ere present at district sponsored events and provided schools w
ith

sam
ples resources.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/510
U

N
ISIG

0.0
5, 000.00

M
easuring U

P M
ath Books for students in grades 3-5. M

easuring U
p R

eading Books for
students in grades 3-5. There are about 300 students in grades 3-5 w

ho w
ould benefit from

the use of these m
aterials. There are about 300 students in grades 3-5 w

ho w
ould benefit

from
 the use of these m

aterials. The M
easuring U

p R
eading Books w

ill be used for early bird
and afterschool program

s. M
easuring U

p w
ill allow

 instructional coaches to assess students,
target instruction & offer differentiated adaptive practice. $14.95 per book x 300 students
=$4485 plus 10 Teachers Editions at $32.95 =$98.85. Vendors w

ere present at district
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sponsored events and provided schools w
ith sam

ples resources.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100 /210
U

N
ISIG

0.0
1, 190.00

C
lassroom

 H
ourly Teachers and H

ourly Interventionists for supplem
ental instructional support

that w
ill include various delivery m

odels to im
prove learning gains through sm

all group
instruction during extended learning opportunities before, during, or after the school day,
tutorial sessions. C

lubs w
ill be created to give students extracurricular experiences after

school. Fringes: R
etirem

ent $1190.00.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/648
U

N
ISIG

0.0
2, 000.00

Poster M
aker to be used to display student success targets. To spotlight students' attendance

and student achievem
ents. This display w

ith strengthen the hom
e-school connection for

parents, students, and teachers. H
ighlighting student achievem

ent is clearly a great m
otivator

for the achievers to keep up the good w
ork. M

oreover, such recognition can also inspire other
students to volunteer and excel. Students—

som
e of w

hom
 m

ight be reluctant to get
involved—

see w
hat their peers are accom

plishing and w
ant to learn w

hat they can do.

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/644

U
N

ISIG
0.0

11, 638.40

U
tilize technology to print lessons, infographics, posters etc. for STEAN

 activities Epson Eco
Tank ET-2850 C

artridge Free Supertank W
ireless Inject C

olor printer 30 X 269.99= $8,099.70
and Epson 502 Ink Bottles pack of 4 x 884.67 = $3,538.70 Total: $11,638.40.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/240
U

N
ISIG

0.0
219.00

C
lassroom

 H
ourly Teachers and H

ourly Interventionists for supplem
ental instructional support

that w
ill include various delivery m

odels to im
prove learning gains through sm

all group
instruction during extended learning opportunities before, during, or after the school day,
tutorial sessions. C

lubs w
ill be created to give students extracurricular experiences after

school. Fringes: W
C

 $219.00

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/510
U

N
ISIG

0.0
14, 500.00

The supplies w
ill used to m

eet the needs of all students receiving Tier 1, Tier 2 and Tier 3
instruction. School supplies, m

arkers, doutang folders, m
anila folders, chart paper, pencils,

pens, journals, construction paper, and art supplies. Sheet protectors, labels, expo boards
and m

arkers. Toner, staplers and copy paper.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/510
U

N
ISIG

0.0
1, 000.00
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Student Agendas: Keeping track of hom
ew

ork, readings, and other school assignm
ents,

using a school agenda regularly has m
any other great benefits for students. Students in 5th

grade use of student agendas w
ill reduces stress, increase organization, m

anage tim
e and

produce better grades. W
ith practice and repetition, the use of school agenda can becom

e a
reliable part of a student's daily school routine. In addition, this im

plem
entation w

ill prepare
students for m

iddle school. $10.00 X 100 Students= $1000

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/644
U

N
ISIG

0.0
14, 270.00

U
tilize the latest technology trend to review

/analyze data and com
m

unicate N
on-C

apitalized
C

om
puter H

ardw
are - To purchase approxim

ately 10 M
icrosoft Surface com

puters to im
prove

sm
all group and differentiated instruction, enhance and supplem

ent the developm
ent of

conceptual m
eaning and technology-based interventions centered on students' needs and

further differentiated instruction for individual student learning w
ithin the student block. The

devices w
ill m

e used for the gifted classes w
ith the R

obotics integration. M
icrosoft Surface

Pro 9 Tablet ($999.00) + 2-year w
arranty ($149) + Keyboard and pen ($279.00) -$1427 X

$14270

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/210

U
N

ISIG
0.0

3, 945.00

Increase com
prehension and fluency during pull our differentiated groupings. 1 H

ourly
Interventionist 25 hours a per w

eek X 30.00-hour (750.00) x 35 w
eeks = 26, 500.00 $6697 =

33197.00 Fringes: R
etirem

ent ($3945).

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/240

U
N

ISIG
0.0

68.00

O
ne hourly PBIS C

oach to w
ork w

ith at risk students, analyze behavioral data and create
m

otivational activities for students. FIC
A $188.00. W

orkers' com
pensation $ 68.00.

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

5100/519
U

N
ISIG

0.0
3, 897.70

24 Pack C
lassroom

 H
eadphones Bulk w

ith M
icrophone for Kids School Students, W

holesale
D

urable W
ired H

eadsets C
lass Set for C

hildren and Adult 129.99 per pack x 30 packs =
$3897.70. Students need headphones for assessm

ents and individual learning.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/240

U
N

ISIG
0.0

240.00

Intercession R
eview

 and Analyzing D
ata (H

ourly) -5 Teacher Leaders (Instructional C
oaches

and G
rade Level Teachers) (June 2025) X $35 per hour x 5 hours per day = 875 x 10 =

$8750 + Fringes: +W
C

 ($240.00).

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/220

U
N

ISIG
0.0

668.00

Intercession R
eview

 and Analyzing D
ata (H

ourly) -5 Teacher Leaders (Instructional C
oaches

and G
rade Level Teachers) (June 2025) X $35 per hour x 5 hours per day = 875 x 10 =

$8750 + Fringes: FIC
A ($668.00).
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Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/210

U
N

ISIG
0.0

1, 303.00

Intercession R
eview

 and Analyzing D
ata (H

ourly) -5 Teacher Leaders (Instructional C
oaches

and G
rade Level Teachers) (June 2025) X $35 per hour x 5 hours per day = 875 x 10 =

$8750 + Fringes: R
etirem

ent ($1303.00).

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/240

U
N

ISIG
0.0

728.00

Increase com
prehension and fluency during pull our differentiated groupings. 1 H

ourly
Interventionist 25 hours a per w

eek X 30.00-hour (750.00) x 35 w
eeks = 26, 500.00 $6697 =

33197.00 Fringes: W
C

 ($728.00)

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/210

U
N

ISIG
0.0

2, 885.00

Increase support for students w
ith disabilities via hourly paraprofessional support. This w

ill
allow

 paraprofessionals opportunities to com
e in early in the m

orning to assist students in
need of additional academ

ic support. $35.00 hour x 8 m
onths = $280.00 + fringes $70.34

=$350.00 x 5 hourly paraprofessionals w
orking 5 hours per w

eek, $24,250.00 Fringes:
R

etirem
ent ($2736)

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/220

U
N

ISIG
0.0

1, 480.00

Increase support for students w
ith disabilities via hourly paraprofessional support. This w

ill
allow

 paraprofessionals opportunities to com
e in early in the m

orning to assist students in
need of additional academ

ic support. $35.00 hour x 8 m
onths = $280.00 + fringes $70.34

=$350.00 x 5 hourly paraprofessionals w
orking 5 hours per w

eek, $24,250.00 Fringes: FIC
A

($1404)

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/240

U
N

ISIG
0.0

532.00

Increase support for students w
ith disabilities via hourly paraprofessional support. This w

ill
allow

 paraprofessionals opportunities to com
e in early in the m

orning to assist students in
need of additional academ

ic support. $35.00 hour x 8 m
onths = $280.00 + fringes $70.34

=$350.00 x 5 hourly paraprofessionals w
orking 5 hours per w

eek, $24,250.00 Fringes:
W

C
($505)

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/120

U
N

ISIG
0.5

26, 459.00

Increase com
prehension and fluency during pull our differentiated groupings. 1 H

ourly
Interventionist 25 hours a per w

eek X 30.00-hour (750.00) x 35 w
eeks = 26, 500.00.

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/220

U
N

ISIG
0.0

2, 024.00

Increase com
prehension and fluency during pull our differentiated groupings. 1 H

ourly
Interventionist 25 hours a per w

eek X 30.00-hour (750.00) x 35 w
eeks = 26, 500.00 $6697 =

33197.00 Fringes: FIC
A ($2024)
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Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/510

U
N

ISIG
0.0

1, 193.20

G
aiam

 Kids W
obble Stool D

esk C
hair - Alternative Flexible Seating Balance W

iggle C
hair |

AD
H

D
 Sensory Fidget C

ore R
ocker C

hild Seat Elem
entary School C

lassroom
 to prom

ote
student learning and student focus during classroom

 instruction. $59.66 X 20 =$ 113.20.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/648

U
N

ISIG
0.0

3, 416.50

G
BC

 U
ltim

a 55 Therm
al R

oll Lam
inator, 27" M

axim
um

 W
idth, 10 M

inute W
arm

-U
p $1,708.25

x (2) =$ 3416.50. Lam
inators w

ill be used to preserve and enhance educational resources,
create durable, long-lasting paper resources and safeguard crucial docum

ents. This enhance
w

ill allow
 for parents and teachers to preserve student w

ork and preserve instructional anchor
charts used in classroom

 daily to support student learning. The lam
inator w

ill be located in the
copy room

 in the m
ain office for teachers to use as needed.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/510

U
N

ISIG
0.0

4, 066.00

Lam
inating R

olls of paper for each m
achine $65.00 x 10 = $650.00 total $4066.00.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/648

U
N

ISIG
0.0

6, 967.00

Audio M
ixer Professional D

J M
ixer C

onsole 8 C
hannel Audio Interface D

igital M
ixing Board

U
SB Bluetooth M

P3 Input 48V Phantom
 w

ith m
ics. This w

ill allow
 students to perform

 for their
parents and prom

ote confidence in support for ELA instruction, w
here students w

ill participate
in readers' theater and poetry reading and w

riting. The equipm
ent w

ill be used to replicate a
previous im

plem
entation of students perform

ing utilizing a teleprom
pter. $150.00 each x 12

teacher = $1800.00 N
EEW

ER
 X12 14-inch Alum

inum
 Alloy Teleprom

pter for iPad Tablet
Sm

artphone D
SLR

 C
am

eras w
ith R

em
ote C

ontrol, C
arry C

ase, APP C
om

patible w
ith iO

S/
Android for O

nline Teaching/Vlogger/Live This engagem
ent allow

s students to build
confidence w

hile reading w
ords and songs. This im

plem
entation w

as previously used via our
Talents Afterschool program

. $279 each teleprom
pter X 12 $3348 Shure SM

58 Pro XLR
D

ynam
ic M

icrophone - Professional Studio & Live Perform
ance C

ardioid M
ic for Vocals,

Podcasting, and R
ecording $100 each X12 $1200 Ipazzport M

ini Bluetooth Keyboard,
Q

W
ER

TY H
andheld Backlit W

ireless M
ini Keypad, Portable and R

echargeable, For Latest
$28.99 each x 40 teachers = $1159.60. Belkin 8-O

utlet Surge Protector W
/ 8 AC

 O
utlets & 8ft

Long Flat Plug, U
L-Listed H

eavy-D
uty Extension C

ord for H
om

e, O
ffice, Pow

er strips for
classroom

 $21.00 X 60 teachers = $1260

Areas of Focus
ESSA Subgroups - Econom

ically
D

isadvantaged Students (FR
L)

7800/330
U

N
ISIG

0.0
19, 500.00

Field trip opportunities w
ill provide to align experiences w

ith literature. Students w
ill an

opportunity to participate in several fields' trips through the year. D
isney W

orld in O
rlando

ticket price $130.00 per student X 100 students, and Bus Transportation $6500 = $19500.00.
D

isney W
orld is an educational trip as it offers various learning experiences in addition to its

entertainm
ent. Epcot’s W

orld Show
case exposes students to diverse cultures, D

isney
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Im
agination C

am
pus provides classes and w

orkshops focusing on STEM
 education, and the

Anim
al Kingdom

 offers insights into nature, w
ildlife, and conservation. M

oreover, D
isney

Youth Program
s apply classroom

 lessons in real-life scenarios, and several attractions
incorporate STEM

 concepts, m
aking learning interactive and fun.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100 /120
U

N
ISIG

0.1
7, 981.00

C
lassroom

 H
ourly Teachers and H

ourly Interventionists for supplem
ental instructional support

that w
ill include various delivery m

odels to im
prove learning gains through sm

all group
instruction during extended learning opportunities before, during, or after the school day,
tutorial sessions. C

lubs w
ill be created to give students extracurricular experiences after

school.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/120
U

N
ISIG

0.3
18, 346.00

Increase com
prehension and fluency after school for reading, m

ath, science for students in
grades 3-5. H

ourly teachers 5 hours per w
eek X $35.00 per hour x 35 w

eeks = $6,125.00
+(fringes) 1,538.60 = $7663.60 x 2 teachers.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/150

U
N

ISIG
0.6

19, 353.00

Increase support for students w
ith disabilities via hourly paraprofessional support. This w

ill
allow

 paraprofessionals opportunities to com
e in early in the m

orning to assist students in
need of additional academ

ic support. $35.00 hour x 8 m
onths = $280.00 + fringes $70.34

=$350.00 x 5 hourly paraprofessionals w
orking 5 hours per w

eek, $24,250.00 Fringes:
R

etirem
ent ($2885) + FIC

A ($1480) + W
C

 ($532) = $4897

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/210
U

N
ISIG

0.0
2, 736.00

Increase com
prehension and fluency after school for reading, m

ath, science for students in
grades 3-5. H

ourly teachers 5 hours per w
eek X $35.00 per hour x 35 w

eeks = $6,125.00
+(fringes) 1,538.60 = $7663.60 x 2 teachers. R

etirem
ent: $2736

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/220
U

N
ISIG

0.0
1, 404.00

Increase com
prehension and fluency after school for reading, m

ath, science for students in
grades 3-5. H

ourly teachers 5 hours per w
eek X $35.00 per hour x 35 w

eeks = $6,125.00
+(fringes) 1,538.60 = $7663.60 x 2 teachers. FIC

A $1404.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
5100/240

U
N

ISIG
0.0

505.00
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questions)
Increase com

prehension and fluency after school for reading, m
ath, science for students in

grades 3-5. H
ourly teachers 5 hours per w

eek X $35.00 per hour x 35 w
eeks = $6,125.00

+(fringes) 1,538.60 = $7663.60 x 2 teachers. W
C

 $505.00

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/643

U
N

ISIG
0.0

7, 440.00

U
tilize latest technology teaching tools to enhance m

ath lessons. Prom
ethean Active panel

w
ith m

obile stand 3 X $2,480 = $7,440.

Areas of Focus
Instructional Practice - ELA
required by R

AISE (specific
questions)

5100/220
U

N
ISIG

0.1
610.00

C
lassroom

 H
ourly Teachers and H

ourly Interventionists for supplem
ental instructional support

that w
ill include various delivery m

odels to im
prove learning gains through sm

all group
instruction during extended learning opportunities before, during, or after the school day,
tutorial sessions. C

lubs w
ill be created to give students extracurricular experiences after

school. Fringes: FIC
A $610.

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/643

U
N

ISIG
0.0

6, 294.00

(6) H
P C

olor LaserJet Enterprise 5700dn Printers for instructional faculty and staff to provide
parents w

ith color copies of parent data reports. In addition to honor roll certificates, Values
M

atters certificates and other student achievem
ent certificates. The color printer w

ill also
provide teachers and coaches to provide students color data trackers and individual data chat
reports. 6 printers x $1049 = $6294.00.

Areas of Focus
ESSA Subgroups - Students W

ith
D

isabilities (SW
D

)
5100/510

U
N

ISIG
0.0

2, 500.00

ASD
 Sensory m

aterials: w
eighted vests, sensory sack, squeeze m

achine, deep pressure
foam

 roller, Yuk-E-Ball M
edicine, Foam

 Pogo jum
per, sw

ing and balance board, spin disc,
and clim

bing w
all. D

ue to the increased num
ber of SW

D
 w

ithin the ASD
 setting, students

w
ould benefit from

 the sensory m
aterials to increase student behavioral outcom

es. The
m

aterials w
ill be used for all ASD

 classes in grades K-5 w
hich is equivalent to about 105

students.

Areas of Focus
ESSA Subgroups - Black/African
Am

erican Students (BLK)
5100/642

U
N

ISIG
0.0

839.90

(2) JBL Partybox 310 - Portable Party Speaker w
ith Long Lasting Battery, Pow

erful JBL
Sound and Exciting Light Show

. The speaker w
ill be used for student perform

ances for your
m

odern afterschool band. The system
 w

ill boost student confidence and encourage students
to continue in the academ

ic success. 419.95 X (2) = $839.90.

Total
Areas of Focus

264, 283.87
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Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
5100/240

U
N

ISIG
0.0

623.00
W

orkers C
om

pensation Fringe Benefits for Teacher Stipends

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
5100/220

U
N

ISIG
0.0

1, 732.00
FIC

A Fringe Benefits for Teacher Stipends

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
5100/643

U
N

ISIG
0.0

14, 000.00
Basic (FEFP K-12)-C

apitalized C
om

puter H
ardw

are- $14,000 (2) 43' 7000 XTSeries
Interactive Panel. The interactive panels w

ill be used by the instructional coach, ESE
teachers and Interventionist in addition to special area teachers. The interactive panels w

ill be
located in classroom

s, m
edia center, collaboration area, and ESE collaboration areas. The

interactive panels w
ill also be used for parent/teacher data w

orkshops. O
ther w

ays to
enhance learning by allow

ing students to integrate m
ultim

edia resources into their lessons,
engage w

ith educational content, conduct research, and participate in interactive reading
sessions, panels can be used for experim

ents, coding lessons, and other hands-on activities,
m

aking STEM
 subjects m

ore engaging, panels in hallw
ays or com

m
on areas can display

im
portant announcem

ents, student w
ork, and interactive m

aps or schedules and particularly
beneficial for students w

ith special needs, providing interactive and sensory learning
experiences.

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
6120/130

U
N

ISIG
0.2

12, 231.00
C

ounselor Support before school daily provides student w
ith em

otional support and enhance
their m

ental w
ellness. 1 counselor X 10 hours a w

eek X $35 per hour-$350.00 X35 w
eeks =

12, 250.00 + Fringes: R
etirem

ent ($1824) + FIC
A ($936) and W

C
 ($336) = $3096.

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
5100/120

U
N

ISIG
0.4

22, 645.00
VAM

 R
atings for teachers w

ith the highest points w
ill receive a stipend. Teachers w

ill receive
a one-tim

e stipend. U
sing evaluation criteria to identify w

hich teachers qualify as highly
effective. The am

ount w
ill be fairly and evenly divided betw

een the teachers earning the
highest points. The teachers w

ill be inform
ed of the stipend, explaining the criteria and the

reason for the rew
ard. This transparency can boost m

orale and m
otivation. There are a total

of 46 teachers in grades K-5. The top 20 Teachers w
ith the highest VAM

 scores w
ill receive a

$1250 one-tim
e stipend. 20 teachers /$25000 = $1,250 each teacher.

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
6300/330

U
N

ISIG
0.0

2, 601.00
Professional D

evelopm
ent for Adm

inistrative Team
 to continue to enhance their leadership

skills to positively im
pact staff m

orale, student achievem
ent and build capacity w

ithin
teachers. D

ade Association of Adm
inistrators Leadership Institute July 2025 Boca R

aton 2 X
$400 = $800 H

otel (The Boca R
aton) 3 nights @

 275 night =825 X 2= $1650 M
ileage .675 x

60 m
iles roundtrip (40.50) X 2 = 81.00 Per D

iem
 36.00 per day x 2= 72.00 =$2603.00. The

aspiring m
ath or science coach m

ay attend this event.

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
5100/644

U
N

ISIG
0.0

9, 780.00
10 Apple IPAD

 11-inch 10th generation - $899.00, Apple - Sm
art Folio for iPad 11th

generation $79.00 X 10 = $790.00 iPads can m
ake learning m

ore engaging through
interactive apps and m

ultim
edia content. Teachers can tailor lessons to individual student

needs, allow
ing for differentiated instruction. Apps can adapt to a student’s learning pace,
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providing additional practice or advanced challenges as needed. Pads facilitate collaboration
am

ong students through shared projects and activities. They can create presentations,
videos, and digital art, fostering creativity and team

w
ork. Pads offer various apps designed to

support students w
ith special needs, helping them

 develop skills in a m
ore accessible and

engaging w
ay. In addition, students in the school's R

obotics C
lub, VEX G

O
 and VEX IQ

 w
ill

use the iPads for com
petitions throughout the year. Students can program

 their VEX G
O

robots using block-based coding, w
hich is intuitive and easy to learn. C

om
bining iPads w

ith
VEX G

O
 allow

s students to see the im
m

ediate results of their coding efforts, reinforcing
learning through practical application. Students can w

ork in groups to solve problem
s and

com
plete projects, fostering team

w
ork and com

m
unication skills. The use of iPads and VEX

G
O

 as part of a balanced curriculum
 that includes both digital and hands-on activities.

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
6120/220

U
N

ISIG
0.0

936.00
C

ounselor Support before school daily provides student w
ith em

otional support and enhance
their m

ental w
ellness. 1 counselor X 10 hours a w

eek X $35 per hour-$350.00 X35 w
eeks =

12, 250.00 + Fringes: + FIC
A ($936).

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
6120/240

U
N

ISIG
0.0

336.00
C

ounselor Support before school daily provides student w
ith em

otional support and enhance
their m

ental w
ellness. 1 counselor X 10 hours a w

eek X $35 per hour-$350.00 X35 w
eeks =

12, 250.00 + Fringes: W
C

 ($336).

Positive C
ulture and Environm

ent
Teacher R

etention and R
ecruitm

ent
6120/210

U
N

ISIG
0.0

1, 824.00
C

ounselor Support before school daily provides student w
ith em

otional support and enhance
their m

ental w
ellness. 1 counselor X 10 hours a w

eek X $35 per hour-$350.00 X35 w
eeks =

12, 250.00 + Fringes: R
etirem

ent ($1824).

Total
Positive C

ulture and
Environm

ent
66, 708.00

Plan B
udget Total

330, 991.87
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